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CHAPTER 1
INTRODUCTION
Although we have witnessed rapid changes in teaching 
English as a foreign language, the main concern of EFL has 
remained the same; to enable the students to use language 
for their own specific purposes in a variety of contexts. 
These changes emphasize methods which enhance the learning 
and teaching process. Educators and teachers now search for 
a multiplicity of appropriate and effective ways to faciliate 
learning.
A part of these changes consists of an increasing 
awareness of the probable contributions of technology to 
language teaching. No matter whether they were invented 
to serve teaching or not, technological innovations from the 
pencil and chalk to the computer, TV and video offer 
considerable possibilities for language teaching.
Educational technology can promote the efficiency of 
education by enriching the quality of teaching and learning. 
New types of technology emerge at an ever accelerating pace 
promising many advantages. Teachers and educators find 
themselves facing the constant challenge of understanding the 
nature of technology and its potential uses along with its 
strengths and weaknesses.
It is to be remembered that no technological product
has the inheret ability to teach English. It can only work 
and be of value with the help and command of a human. All 
materials and tools need to be specified, directed and 
planned by teachers to be of pedagogical value in language 
teaching. Therefore, teachers should stay up-to-date in 
their knowledge and keep up with innovations in this field. 
Innovations have a strong success only where teachers 
volunteer to support them. They cannot turn out to be an 
educational aid in EFL setting unless used properly for 
teaching purposes.
Educational technology is a very broad term that can 
be applied to formal and informal schooling. Any piece of 
information conveyed through any kind of technology has great 
impact on people’s personalities and attitudes, and also can 
enrich their mind and knowledge. As far as formal schooling 
is concerned, technological aids such as computer, TV, and 
video recorder which are increasingly available to a large 
number of people, should be adapted and well planned to be a 
component of a syllabus.
Video as an educational technology is a powerful 
motivator, and it offers many sound possibilities for lan­
guage teaching and learning. It is very easy to set up and 
use technically. Video is still waiting to be discovered for 
educational purposes and effective use in Turkish EFL 
classes.
STATEMENT OF THE TOPIC
The topic of this thesis is to develop a workable 
model to teach general English using video in Turkish EFL 
classes. It also involves some techniques for teaching 
integrated skills on the basis of teaching English through 
video.
This study does not focus on teaching any particular 
language skill. Instead, it seeks to formulate a model for 
teaching all and any language skills via video.
Video offers a good deal of possibilities for making 
the classes more interesting and meaningful, and teachers can 
help students overcome some linguistic and non-1inguistic 
problems. Teaching by video need not be limited to one 
language skill. On the contrary; it can be basis for 
listening, speaking, writing and reading in the same lesson. 
Teachers can easily shift from one language skill to 
another, thus providing variety for learners with different 
aptitudes in language learning.
The current problem is how and in what ways we can 
use video in EFL Turkish classes in order to create meaning­
ful situations, background information, motivation and au­
thentic materials. Most Turkish teachers are at a loss as to 
what to do with video in the classroom. They just play the 
video and then rewind, stop and replay it. They easily let 
video replace them. So the teacher’s role in this type of
class does not go beyond a technician operating the machine. 
Video can turn into a very boring and dull tool. It may 
even be demotivating.
The strongest reason for chosing this topic is to 
produce a useful model for using video effectively in the 
classroom. There must be some kind of plan for inexperienced 
teachers to work on with confidence. Through a workable 
model, the teacher’s role in video class can be more active. 
Negative attitudes from students and teachers can be 
eliminated.
Another issue in language teaching is the cultural 
elements conveyed through language that students learn. It 
is no use to discuss whether culture should be taught or not 
because language can not be separated from culture. Students 
in Turkey and elsewhere seem frequently to take a defensive 
behavior against foreign culture because they regard it as a 
threat towards their identity. The use of various videos in 
the class may familiarize students with culture without 
damaging their feelings. Gestures, promixes and other 
paralinguistic features of the target language can be treated 
through video more realistically and practically. The 
learners do not just hear the language but see the context in 
which it is used. So they can see in what kind of situation 
the language is used formally and informally, and they also 
become aware of the language between different people in
different situations since language gains shape and meaning 
according to where and why it is used.
STATEMENT OF THE PURPOSE
Video as an educational technology is relatively new 
in Turkey, even though many schools possess video sets. In 
spite of the increasing number of video sets in schools, it 
has not turned out to be a tool used for effective teaching 
in the classroom. There is still great misunderstanding and 
lack of information as to how to use it to its fullest 
potential. What happens in many video classes is that video 
replaces the teacher. Many foreign language teachers find 
themselves overwhelmed by the existence of video. They 
simply do not know how to overcome the dominance of the video 
machine and avoid its threatening presence in the classroom. 
Students who enter the video class enthusiastically find 
themselves soon bored, and they leave the place discouraged.
Most of the universities in Turkey have invested in 
video with the intention of making contributions to foreign 
language teaching. Unfortunately, some video rooms have been 
locked for months or years. The study conducted for this 
thesis revealed some substantial factors and reasons for the 
avoidance of video by teachers. It is also clear that even 
those enthusiastic about using video as an educational aid in 
the classroom may not obtain the expected outcomes and
achievements. Furhermore, the lack of enthusiasm and 
interest among language teachers to introduce new types of 
technology into the classroom as an educational aid or simply 
classroom material for their own explotation may lie in the 
disappointing experience with technical equipment like the 
language laboratory. This led teachers to be sceptical about 
any new technology including video.
This study is of importance to the field of EFL in 
Turkey because it is to:
a) describe the role of video in language learning, and 
also highlight its potential strengths and successes.
b) analyze the current use of video at different levels 
in Turkish universities.
c) elucidate concerns, scepticism, and attitudes of the 
teachers towards video as a technical aid in teaching lan­
guage with an emphasis on the possible reasons and the 
factors behind them.
d) show what techniques can be used with video, and the 
ways the regular classroom techniques can be adapted for use 
with video. This involves also the exploitation of ELT and 
non-ELT materials.
e) develop a workable model for using video with 
confidence. Teachers new to using video can apply or adapt 
it to go even further by making their own contribution, and 
thus, teachers become more active with students, eliminating
undesirable and discouraging situations that may occur in 
unsuccessful video classes.
f) demonstrate how to expose students to the culture of 
the language they are learning using video explicitly and 
implicitly, in addition to teaching the four language skills.
This thesis should be of great help especially for 
Turkish teachers of English who are new to video and willing 
to use it for effective teaching in their classes. 
Meanwhile, those teaching at every level can make use of this 
study integrating it into their own language program. The 
model and techniques suggested here can be utilized as a 
separate course or as a supplement to consolidate the lan­
guage items within the framework of an established syllabus.
Teachers at preparatory programs can benefit from 
the study to the fullest extent possible. In this kind of 
program, this study can be taken up as a separate lesson to 
teach general English or to go parallel with a coursebook.
In addition, teachers of French, German or any other 
foreign language can apply it by imitating techniques and 
procedure in keeping with their own target language 
curriculum.
STATEMENT OF METHOD
This study which is based on library and original 
descriptive research is conducted as follows:
1. A review of literature is made to seek the follwoing the
following considerations:
a) What is the relationship between technology and 
education in general?
b) What is the role of visual elements in teaching?
c) What do experts say about the specifc use of video?
d) What is the role of video in language acquisition and 
learning?
e) What are the limitations of using video?
2. In order to have a better understanding of using video for 
teaching purposes in Turkish universities, three different 
questionnaires were sent to 16 service English, 15 prep 
schools and 13 faculties offering a BA in foreign language 
teaching. Questions seek to learn:
a) if the university has video sets
b) how long it has had and used them.
c) how they are used.
d) which video tapes are used.
e) the hours of video per week at each level.
f) teachers’ concerns and problems with using video.
g) students’ feelings and expectations.
The responses to the questionnaire are analyzed to 
find out the main issues and problems in using video in 
Turkish EFL setting.
3. Based upon the review of literature and specific 
constraints posed by the Turkish EFL setting, an instruc­
tional model for using video is developed.
4. Thirty video techniques and activities are presented as a 
part of the model.
STATEMENT OF LIMITATIONS
The study for using video is limited to teaching 
general English and integrating skills rather than any 
specific skill or English for specific purposes. The student 
questionnaire was distributed only in the prep programs at 
Bilkent University and at Karadeniz Technical University.
PLAN OF ORGANIZATION
Chapter 1 is devoted to a brief introduction and 
explanation of the topic in general.
Chapter 2 is the review of related professional 
literature about the topic.
Chapter 3 is an explanation of the methodology of 
the study.
Chapter 4 presents the data collected through 
questionnaires and interviews. This chapter also explains 
the results and analysis of the data along with comments.
Chapter 5 is about the presentation and implementa­
tion of the model for video.
Chapter 6 deals with presenting techniques to be 
applied with video.
Chapter 7 covers conclusions and suggestions.
CHAPTER 2
REVIEW OF LITERATURE 
INSTRUCTIONAL TECHNOLOGY
It is evident that technology has a great impact 
on education. Whenever innovations emerge in science, 
educators constantly examine them to find out any 
possibilities in the hope of making education easier and 
simpler on the part of learners. As far as technological 
products such as slide projector, overhead projector, TV, 
video, and computer are concerned, educators of different 
fields including teachers of foreign languages have 
exploited these products to the fullest extent in their jobs. 
Naturally, the audiovisual movement gained great impetus 
with the great explosion in technology in this century.
Theoretical and methodological foundations and the 
interrelationship of the audiovisual/radio/television 
programmed instruction with the field of instructional 
technology has created a new area of interest to educators 
and teachers.
Technology is so interwoven with instruction that 
Saetler (1968) defines two distinct concepts within the defi­
nition of instructional technology: the physical science and 
the behavioral science concept. Although often functionally 
interrelated, each of them is an outcome and outgrowth of
10
various theoretical notions, and each suggests sound implica­
tions for learning and instruction.
The concept of instructional technology in the 
physical science concept is simply the application of 
physical equipment such as tape recorder, television and 
projectors for group presentation. This concept views these 
media as aids to teaching, and deals with the effectiveness 
of devices rather than individual differences in learning or 
selection of content. Educational needs and psychological 
theory have made contributions to this theory in relation to 
the design of instructional messages or experimental media 
research. An underlying belief is that non-verbal media is 
more effective, and also that the perennial villain in the 
teaching-learning process is "verbalism" (Saetler 1968: 5), 
This concept led to an assumption that non-verbal media 
offers a true alternate to written or spoken communication 
and can therefore, be used as a substitute method of 
instructional communication.
The basic view of the behavioral science concept of 
instructional technology is that educational practice should 
be more dependent on the methods of science as developed by 
behavioral scientists in the broad areas of psychology, 
antropology, sociology, and in the more specialized areas of 
learning, group processes , language and linguistics, commu­
nications than technological devices.
11
Figure 1
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Diagrammatic representation of interrelationship in 
physical and behavioral sciences related to instructional 
technology. (Saetler, 1968: 5)
The interrelationship between physical and behavior­
al sciences of instruction is shown in an order of effect 
and result in Figure 1 above. Complex teaching machines 
such as projected still pictures, silent movies, sound 
recording, and sound film television which were emphasized in 
the concept underlying non-verbal media are the results of 
innovations in physics. As pointed out with an arrow in 
the diagram, chemistry led to paper, ink, lithograhy and 
photography while mechanical and electrical engineering and 
optics brought about technical equipments like television and
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sound recording. This physical concept has ignored content 
and individual variation.
With the growing interest in humanism, behavioral 
science gained importance in instructional technology. This 
concept as is seen in figure 1, uses complex teaching 
machines through consideration of individual differences and 
psychology. Therefore, in the broad sense, any machine is 
only a small part of the technique. As far as instruction 
is concerned, it widely depends upon methods to be used for 
particular situation and reasons.
As a set of principles for applying technology to
instruction, Seatler (1968: 6) cites Glaser (1965):
(a) the setting of instructional goals will be recast 
in terms of observable and measurable students behavior 
including achievements, attitudes, motivations, and 
interest; (b) diagnosis of the learner’s strengths and 
weaknesses prior to instruction will become a more 
definitive process so that it can aid in guiding the 
student along a curriculum specially suited for him; 
(c) the techniques and materials employed by the 
teacher will undergo significant change; and (d) the 
ways in which the outcome of education are assessed, 
both for student evaluation and curriculum 
improvement , will receive increasingly more attention.
Unlike the above mentioned concepts for using in­
structional technology, Thomas and Kabayoshi (1987) view 
educational technology such as broadcasting and video 
recorded-off-air as solutions to some common and troublesome 
problems such as crowded classrooms, and lack of qualified 
teachers to teach science and specialised subjects.
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It 1s hard for many teachers of foreign 
languages to prepare a scientifically-based lesson. It is 
likely that classroom teachers’ instruction relies too 
heavily on abstract vocal expression. Televised science 
lessons prevent teachers from depending on verbalism to 
express abstract things, for example, by showing students 
labaratory experiments or archaelogical objects from sites in 
different parts of the world. These programs can be used in 
various ways if they are videotape recorded. They may be 
even a good source of material for teaching English for 
specific purposes (ESP).
Thomas and Kabayoshi (1987) also show some advan­
tages of broadcasting media over other sources on the basis 
of depicting the nature of the subject-matter:
(a) Scientific phenomena can be explained more 
accurately and in a shorter time via screen than via a 
traditional lecture or a description in a text book.
(b) Historical and literary events that took place 
in the past can be treated more realistically through 
sequenced of related pictures, and often capture students’ 
attention more adequately than in a lecture.
Bruner, et. al. (1984) characterize the 
contributions of TV and video pointing out that media is 
visual movement that can help children learn since it draws 
their attention to the same point. Visual movement gathers
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information about action. It is easier to remember actions 
depicting a story narrated on the screen than those read from 
a book. The screen makes these actions visually explicit, 
whereas in books they are implicit. The characteristics of a 
screen fit the goal of teaching about topics that emphasize 
dynamic processes.
There are various concepts, movements and approaches 
to make use of technical innovations in classroom. Among 
them is audio-visual movement which has been very 
influential in language teaching.
EXPLOITATION OF VIDEO FOR VISUAL ELEMENTS
Language is basically a means of communication 
between people. This is not conducted only through 
appropriate use of vocabulary and rules but through non­
verbal and visual signals for expression. Non-native
speakers of any language are likely to make extensive use of 
visual clues to support their comprehension in their
instruction. It is the particular combination of sound and 
vision of video that allows learners to decode verbal 
elements of the target language with the help of visual and 
aural clues such as facial expression, gestures, intonation, 
social setting and cultural behavior.
Willis (1983) classifies the visual elements as
follows:
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1. Aural Channel
Although quite often interrelated in various 
situations, visual and aural channels are well appreciated in 
case either of them does not exist. For example, in radio 
broad-cast in which visual elements are completely lacking, 
the aural element is supposed to be explicit to make up for 
the absence of visual channel. In a radio play, there is 
also strong demand for verbally explicit use of language. 
Above all, the settings and participants should be described 
so that listeners can picture the situation in their minds.
2. Visual Channel
Some universal gestures and signs and body language 
are real languages that happen in their own right in 
everyday life. Without using verbal messages, people very 
often do communicate with each other through a purely visual 
channel. In some cases, verbal communication may even become 
inappropriate and less manageable than non-verbal 
communication. For example, in a lecture setting two 
students sitting on different sides of the room establish 
eye contact with each other, and one looks at his watch 
shaking his head, and the other nods his head and packs up 
his books. This message which has occurred non-verbally 
probably implies that the lecture is boring: it is late,
they are bored, they are not interested in lecture.
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Boven (1982) emphasizes the important role of ears 
and eyes for receiving visual aids in language class, and 
assigns priority to the eye claiming that it is the primary 
channel of learning language. He states that visual 
materials will help maintain the pace of the lesson and 
students’ motivation. As we learn most through visual 
stimulus, the more interesting and varied these stimuli are, 
the quicker and more effective our learning will be.
Boven (1987) summarizes the benefits of using visual 
aids in the classroom as follows:
1. They vary the pace of the lesson.
2. They encourage the learners to lift their eyes 
from their books which makes it easier and more natural for 
one to speak to another. Interaction and speaking are 
simply sending and receiving messages verbally or non­
verbally or a combination of both. This makes it necessary to 
make eye contact constantly between speakers so that 
interaction occurs without interruption and hesitation.
3. They allow the teacher to talk less. It is not
an exaggeration to say that verbalism is the most frequent
tool that the teacher uses and relies on. Much of the
talking in the class is done by the teacher who thinks
he should verbalize everything clearly. Visual aids can
be used to avoid the teacher’s redundant talk and to save 
time.
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4. They enrich the class by bringing in topics 
from the outside world.
5. They spotlight issues, providing a new dimen­
sion of dramatic realism and clarifying facts which might 
pass unnoticed or be quickly forgotten. Abstract ideas of 
sound, temperature, motion, speed, size, distance, mass, 
depth, weight, odor, and time can be taught with visuals.
6. They make a communicative approach to
language learning easier and more natural.
7. They inspire imaginativeness in both the 
teacher and students. Comments, guesses, interpretations, 
and arguments turn newly practised phrases into a lively 
give-and-take.
8. They provide variety at all levels of profi­
ciency. A collection of visuals in the various media caters 
to learners and all types of groups from beginners to the 
most advanced and highly specialised.
It is true that the combination of sound with vision 
is a great advantage in that learners have a chance to 
observe language with its paralinguistic features in 
authentic context. On the other hand, there is not an 
accepted analogy to teach students to interpret visual 
clues more efficiently as Willis (1983) points out. We have 
very little information about how students from 
different cultures interpret visual clues because studies
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on c o m p a r a t i v e  kinesics are few. Video serves as an immeciate 
remedy for helping students to interpret visual clues 
e f f iciently. Teaching to interpret visuals is "merely a 
question of sensitizing students to what they already 
rec o g n i z e  at a s u b s c o nscious level, in their own language and 
culture, so that they become more e f f i c i e n t  at using cnese 
clues when interacting in the target language" (’/Jillis 
1 9 B 3 : 29 ) .
Visual Elements
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Figure 2 (Willis 1983: 33)
Willis' distinction (1983) between visual elem.ents 
as shown in Figure 2 allows us to judge to what exient the 
visual elements affect c ommunication and language teacring. 
It is not always the case that a c o m p l e t e  corr e l a t i o n  between
audio and visual elements exists. Setting may even be 
irrelevant to the message due to a mismatch in setting with 
the message. According to the Figure, visual elements should 
be evaluated to judge whether they are concerned with 
conveying the intended message. It is the teacher’s 
responsibility to distinguish the visual elements which form 
the message or part of it, and decide on visual features 
which are vital to non-verbal communication (NVC) and are 
teachable and worth teaching. NVC occurs in almost every 
aspect of life and forms a vital part of visual elements. 
Meanwhile, NVC has some unique features to be emphasized.
Non-Verbal Communication
Communication is not a matter of conveying meaning 
only through verbal expression. As Argyl points out (1980), 
it is accompanied by non-verbal signals some of which are 
independent, and some are part of the verbal message. With 
reason, study on non-verbal communication (NVC) is becoming 
vital to understand social behavior and interaction in the 
society. Among non-verbal signals are gaze, posture, facial 
expression, bodily contact, and spatial behavior.
Being a major part of language, NVC varies according 
to particular social situations within a culture. Therefore, 
there is an awareness to train those who will go abroad for 
educational and other purposes about NV signals since they 
will face authentic communication with the speakers of the
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foreign language. It is well realized that "cultural
differences in non-verbal communication are a major 
source of friction, misunderstanding, and annoyance
between cultural and national gruops. All cultures have 
distinctive non-verbal styles" (Argyle 1988: 49).
This fact brings a hard issue on the agenda that 
people from different cultures have different visual exposure 
in NVC and interpret different visual clues. Video at 
this point presents immense possibilities for the classroom 
teacher to expose students to the culture of the language and 
genuine authentic settings. It can be an excellent 
opportunity to compare and contrast between the culture 
of the target language that students have learned and 
learners’ own culture. Keller and Werner (1979) in Rivers 
(1987) says that via films and videotapes of native 
speakers interacting, students observe non-verbal behav­
ior and the types of exclamations and expressions and how 
people start and sustain a conversational exchange.
Through conscious and systematic exploitation 
of well-selected video sequences, student become aware of 
vital differences in non-verbal communication, as well as 
provided with stimulus for discussion in English.
IMPLICATIONS OF THE NATURAL APPROACH FOR USE OF VIDEO
Accordingly, many new ideas, approaches and
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hypotheses have emerged to highlight the process of learning 
foreign languages. Among them is the Natural Approach which 
has been in the limelight. This approach has sound 
implication for exploitation of video in language teaching.
Krashen and Terrell (1983) define two terms in 
developing competence in second language. ’Acquisition’ is a 
natural and subconcious process similar to the process 
children undergo in acquiring their first language. This 
implies implicit learning, being unaware of the rules of the 
language, while ’learning’ is a conscious process that 
results in knowing about the language explicitly. However, 
this hypothesis does not give an answer to the question of 
what aspects of language are obtained, and how adults use 
acquisition and learning in performance.
These two concepts of ’acquisition’ and ’learning’ 
are neither new nor specific to Krashen, and ideas about this 
issue were emphasized and discussed by other earlier 
scholars, but Krashen took further steps going into acquisi­
tion and learning theory, and developed another hypothesis, 
the ’ Monitor’, where he explains the role of language 
acquisition and language learning in second language 
performance. According to this hypothesis, our ability to 
produce any utterance in a second language results from our 
competence and knowledge acquired subconsciously. On the 
other hand, learning, which has a limited function, serves
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only as an editor, and is used to make corrections and to 
change the output either before we speak (or write) or after. 
This is also called self-correction. In order to use the 
’monitor’ successfully for this purpose, sufficient time, 
appropriate form and knowledge of grammar rules are required.
As realized, this hypothesis applies to language 
learning rather than acquisition. When learners focus on 
communication, they do not usually make extensive use of 
conscious knowledge of grammar. The Natural Approach views 
communication as the primary function of language, and 
therefore, brings the importance of natural, communicative 
and meaningful situations in acquiring language and using it 
for communicative purposes. It can be summarized that 
’acquisition and learning’ appeals to the role of conscious 
and unconcious processes in developing ability in second 
language, while the ’monitor’ seems to account for how two 
mentioned concepts are used in production. Neither of them 
explains what makes acquisition happen.
The ’comprehensible input’ hypothesis now comes 
into play to account for what is needed to faciliate 
acquisition in the second language. According to this 
theory, acquisition takes place only when humans understand 
messages or receive comprehensible input in the target 
language. Any language item intended to be transmitted for 
conveying meaning in interaction with others in the target
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language should be understood, and be within the perception
of learners so that language acquisition can occur. The
main focus should be on what is being said rather than how it
is said. We can understand the input that is slightly beyond
our current level of competence, and that contains structures
at our next stage. This hypothesis states :
an acquirer can "move" from a stage i (where 1 
is the acquirer’s level of competence) to a stage 
i + 1 (where i + 1 is the stage immediately 
following i along some natural order) by under­
standing language containing i + 1.
(Krashen and Terrell 1983: 32).
It is apparent from the input theory (i + 1) that 
there is always a gap to fill between the stage ’i’ 
representing the acquirer’s current level of competence and 
’+ r  the next stage intended to be reached and followed. In 
other words, transition from one stage to the following stage 
requires not only to have ’i’ level but also to receive more 
clues and clear hints for ’+1’. Video can reasonably present 
a good deal of clues by appealing to the ears and the eyes
of the learners, providing context where the learners can 
create picture to combine words with their meanings in their 
mind. Language is a vehicle for communicating words and 
meanings, and understanding the meanings of the words is to 
realize the situation in which they happen.
In order for input to be comprehensible, Krashen 
states that visual aids are very useful, and they supply
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extra-linguistic context so that the acquirer can understand. 
TV and video are among the visual aids that Krashen gives 
great credit due to their visual and audio nature to make 
input comprehensible. He is in favor of beginning with short 
segments accompanied by simple questions and key words.
MATERIALS
Selection and Evaluation of Video Materials
In materials evaluation, the teacher should decide 
what s/he is going to do with the material. This makes it 
necessary to make a needs analysis for the particular lesson 
in which the materials are to be used. The use of video, 
also, should be based on objective analysis of teaching 
needs.
Video is an instructional aid and a means to an 
end, not an end in itself. When we talk about video or video 
lessons, we are fully involved in videos used either to 
present or reinforce the language or just to provide language 
practice for students. The success or failure of a video 
lesson depends totally on selecting and exploiting videos.
There are some considerations we need to go into for 
using materials in any program. They fall into several groups: 
material development, compatibility of materials with
syllabus variety, and feelings of the students about
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materials.Dubin and Olshtain (1984) offer these questions to 
survey existing materials:
1. Who were responsible for developing materials? Are 
those who develop materials familiar with the program goals 
and students population?
2. Do the materials go with the procedures, techniques 
and presentation of items in syllabus? Some materials are 
based on new approaches. On the other hand, new syllabuses 
may not be in harmony with the existing materials.
3. Do the materials provide teachers with variety in 
content and activities? Materials should allow the teachers 
to be flexible to be able to choose what suits the learners 
in their particular situations. Effective materials should 
provide variety for teachers and learners so that they can 
develop their own alternatives.
4. What are the feelings of teachers and learners 
toward the materials? Materials make sense and have 
function in the hands of teachers, but nothing can be done 
about uninteresting and boring materials. They should 
be evaluated on the basis of motivation, interest and 
appropriateness.
Hutchinson and Waters (1987) state that evaluation of 
materials is a matter of realizing the fitness of available 
resources for a particular purpose based on certain needs,
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and that the evaluation process is divided in to four major 
steps. The first critical point is to decide on the the 
criteria that lAiill be the basis for our material judgement 
and for why we intend to use it. Figure 3 below seeks to 
measure to what e xtent the materials realize the stated 
cr i ter ia .
DEF I N E  C R I T E R I A
On what bases will 
you judge m a t e r i a l s ?
Which c r i t e r i a  will 
be more important?
i SUB J E C T I V E  A N A LYSIS
i What realisations of 
i the criteria do you 
i you want in your c o u r s e ?
I O B J E CTIVE ANALYSIS I
i How does the material i 
I being evaluated i
I realise the criteria?!
I
I M A T C H I N G
I
I How far does the 
I m aterial match 
i your n eeds?
Figure 3 The material e v a l u a t i o n  process
(Hutchinson and Waters 1987: 98).
Figure ^ below emph a s i z e s  that criteria for 
selecting and using m a t e r i a l s  should also be based on 
the learner population and interest as well as coarse goals.
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SUBJECTIVE ANALYSIS 
(i.e. analysis of your 
course, in terms of 
materials requirements)
OBJECTIVE ANALYSIS 
(i.e. analysis of 
materials being 
evaluated)
AUDIENCE
1A Who are your learners? 
e.g.
- ages
- sex
- nationality/ies
- study or work specialism(s) 
(e.g. banking or medicine etc.)
- status/role with respect to 
specialism(e.g.trainee cashier 
qualified anaesthetist etc.)
- knowledge of
(i) English
(ii) specialism
(iii) other(e.g. knowledge of 
’the world’ etc.)
- educational backgrounds
- interests (etc.)
iB who is the material 
intended for?
AIMS
2A What are the aims of your 
course?
2B What are the aims of the 
materials? (Note; check 
that the aims are 
actually what they are 
said to be by looking 
carefully at the material 
itself.)
Figure 4 The criteria for selecting materials
(Hutchinson and Waters 1987: 99)
SPECIFIC CRITERIA FOR SELECTING VIDEOS
Length of Video:
There is always a close relationship between success
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of video and length of video. Therefore, the selection 
procedure involves some considerations about how long a video 
sequence should be in line with the level of students and 
purposes for use and tpye of materials.
Allan’s two suggestions (1984) to look for in selecting 
materials are as follows:
(a) Length of sequence: Sequence here refers to 
a segment which can stand on its own. The length varies 
depending on the purpose for which the sequence is to be used 
and for what particular students video is intended to be 
used. One video of two minutes may be the basis for a whole 
class. A long sequence may be difficult to use fully in one 
class time if it contains many complex linguistic items. 
Advanced learners could follow a ten minute segment while 
shorter ones could be suitable for beginners. Learners can 
achieve feelings of success when they watch a short sequence. 
Otherwise, they can lose motivation and concentration since 
their span of attention in the target language may be short.
(b) Visual Information: The main focus in ELT 
materials is on vocabulary and language level. This often 
leads us to overlook the visual message of the sequence. As 
Allan points out,"We need to consider the visual elements in 
a sequence in relation to possible exploitation in the 
classroom and select accordingly if we are to take full 
advantage of video’s potential...To develop comprehension or
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interactions using the approach, we hope to look for sequence 
which feature people with contrasting attitudes, backgrounds 
and relationships seen in real setting" (Allan 1984: 25).
On the other hand, Tomalin (1986) advocates short 
extracts for intensive study and long ones for extensive 
study. It is claimed that a five minute program of video is 
enough to do meaningful and purposeful activities. A video 
of two minutes can fill a normal class with many activities 
and tasks. A video-based lesson contains familiarization with 
the situation, presenting and practising the language, and 
observing behavior and cultural differences.
About the length of video, Krashen (1983) suggests 
beginning with short advertisement spots. At the beginning 
level, simple questions for a particular spot with key words 
are given to students to focus on. Each time, the focus is 
shifted with a different task.
Language on Videos
Unlike other realia, video has some distinctive 
features to be carefully worked on. TV generates more 
spontaneous responses than almost any other classroom aid 
unless it is misused. It offers many things to talk about. 
The teacher’s task is to plan communicative activities 
and meaningful tasks based on video. Perhaps, the level 
and style of the language on videos are the most
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important points among other considerations in designing 
materials. The role and significance of the language for 
using video effectively in class depends on what is intended 
to be done with the language and other specific and 
purposes. For example, Tomalin’s criteria (1986) for 
selecting the language to be taught are determined for what 
purposes the language is used:
(a) for teaching new structures: any grammatical
points may be introduced or revised.
(b) teaching functions: the ways of expressing
functions such as making offers, expressing 
likes and dislikes.
(c) teaching a complete transaction : some key and 
model phrases are chosen and then they are 
treated as complete dialogues that the class 
uses in similiar situations.
(d) saying things with different degrees of emotion: 
this is based on emotions generated during the 
scene,like persuasion, anger, sadness, calmness.
According to Tomalin (1986) the answer to the ques­
tion of what language should be taught also depends on types 
of video. As compared to other materials like textbooks, 
video is different in that the writer of any textbook or 
coursebook normally emphasizes the element of language to be
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taught. With video, however it is not always the same, due to 
the approach of course designer and the nature of the 
material. Language on videos can be clarified by the
teacher through an accompanying textbook. It tells the 
listeners what to do, what to focus on and in what order.
Videos do not contain instructions. Selection for 
the language on video is based on two types of video: 
direct teaching videos and resource videos. In a direct 
teaching video, like Follow Me. every step that the teacher 
has to take is explained in the book to go with video. 
Captions and model sentences are given. There may be 
instructions telling students what to do and what to look 
for in the video. A resource video does not have 
textbooks to tell what steps to take and what language to 
focus on. A good example of a resource video may be
the Video English series in which there is no direct
teaching but short extracts of video based on graded language. 
Another difference appears in terms of sequencing. In Follow 
Me scenes are related to each other to be integrated,
while in Video English scenes are unrelated.
The emphasis in video class is on the language being 
spoken and used on the screen and on the language spoken by 
students about what is on the screeen. Tomalin (1986) puts 
students’ oral production and participation into three steps:
(a) Comprehension of the situation: Some input is
32
introduced at this level to enable students to comprehend. It 
is quite natural that students have slightly different 
ideas about what is happening on the screen. The teacher 
can use this situation for an information gap activity in 
which students are required to grasp the point combining 
audio and visual clues on video. Accordingly, the teacher 
may even avoid providing more input for the sake of oral 
production.
(b) Observation of behavior: When the new language 
is explained and studied, the focus shifts to certain things 
which are said and done to increase the cultural awareness of 
the target language.
(c) Discussion: The content may be exploited to
generate discussion providing that students have understood 
the gist of it and have had enough comprehensible input 
to go further. Tomalin here reminds us video is not only 
a motivating power but also a richer stimulus to 
discussion. Tomalin (1986: 26) adds " Video should be seen 
not just as source of language input but as a valuable 
stimulus to language output."
On the other hand, Cunningsworth’s criteria (1988) 
for evaluation of materials for language is in the form of 
a checklist, quite applicable to video.
Language Content
1. What aspects of the language system are taught? To what 
extent is the material based on or organised around the
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teaching of:
(a) language form
(b) language function
(c) patterns of communicative interaction?
2. Which aspects of language form are taught?
(a) phonology (sounds, stress, rhythm, intonation)
(b) grammar (i) morphology
(ii) syntax
3. What explicit reference is there to appropriateness(the 
matching of language to its social context and function)? 
How systematically is it taught? How fully
(comprehensively) is it taught?
4. What kind of English is taught?
(a) dialect (i) class
(ii) geographic
(b) style (i) formal
(ii) neutral
(iii) informal
5.
(c) occupational register
(d) medium (i) written
(ii) spoken
What language skills are taught?
(a) receptive (i) written (reading)
(ii) spoken (listening)
(b) productive (i) written (writing)
(ii) spoken (speaking)
(c) integration of skills (note taking, dictation, 
reading aloud, participating in conversation)
(d) translation (i) into English
(ii) from English
(Cunningsworth 1988: 75)
MATERIALS DESIGN
Defining Objectives and Principles
In defining objectives and principles, Hutchinson
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and Waters (1987) start by asking the question of what is 
intended to be done with materials, and then point out some 
principles:
1. Materials do not teach but encourage learners by 
providing stimulus. Good materials:
. are interesting
. have enjoyable activities
. allow students to use their existing knowledge and 
ski 11.
. give content the learners and the teachers are 
familiar with.
2. Materials should be clear and coherent to provide 
a path for the teacher to follow in planning lessons and 
avoiding complexity. On the other hand, it is boring for the 
students to have the same type of patterns of lessons and the 
same type of activity in the materials.
3. Materials reflect the nature of language and 
learning. Activities and exercises are prepared in line with 
what is felt about the learning process. Textbooks and 
coursebooks follow a certain method and language approach; 
therefore, the activities, patterns of lesson and the way of 
presenting language in these materials impose many limita­
tions on teaching and give almost no flexibility to the 
teacher to adapt and use them in his or her own way.
Hutchinson and Waters (1987) offer a checklist of 
criteria for objective and subjective analysis for using 
materials. Another segment of this figure was shown in
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Figure 4.
SUBJECTIVE
ANALYSIS
OBJECTIVE
ANALYSIS
How flexible do the 
materials need to be?
In what ways are the materials
flexible?
e.g.
- can they be begun at different 
points?
- can the units be used in 
different orders?
- can they be linked to other 
materials?
- can they be used without some 
of their components?
Figure 5 Objective and subjective analysis for materials.
(Hutchinson and Waters 1978: 109)
The second step after defining the principles is to 
develop a model to use the materials for the integration of 
various components of teaching and learning. Hutchinson and 
Waters’ (1987) model consists of four elements:
(a) Input: This may be any piece of communication like 
a text and video-recording. The input provides:
- stimulus material for activities
- new language items
- correct models of language use
- a topic for communication
- opportunities for learners to use their 
information processing skills
- opportunities for learners to use their 
existing knowledge both of language 
and the subject matter.
(b) Content focus: Language is a means of communicat­
ion. Non-1inguistic content should be used to generate mean­
ingful communication.
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(c) Language focus: The necessary knowledge of lan­
guage is required to do the communicative tasks in the class. 
The learners should have enough knowledge of language to be 
involved in activities and tasks.
(d) Task: Language use remains the ultimate goal.
Materials that provide content and language use lead the 
students to a communicative task. These elements form a 
coherent circle:
Melvin and Stout (i987) suggest some criteria 
for deciding materials such as level of students, length, 
linguistic complexity and language to be taught, which are 
all significant in the selection of materials. Many syntatic 
and lexical problems that learners have can be easily over­
come by careful selection of materials. There is no way to 
overcome the obstacles stemming from uninteresting topics 
and boring activities. It is of great importance that video 
materials should be of the highest technical quality. A poor 
quality recording is of little help to students no matter 
how interesting they are.
Concerning the reason and the role of video in class 
Allan (1985) suggests some possible purposes for using video 
materials as follows:
1. presenting language
(a) consolidation
(b) oral production
2. presenting culture and country
3. telling stories
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4. presenting topics
5. teaching ESP
6. self-study
There are two types of video: ELT and non-ELT
videos.
ELT Videos
This kind of videos are especially designed for 
teaching purposes. They all have certain pedagogical aims. 
Various packaged programs are available. They may be 
different in content and format of language items.
ELT videos such as Video English. Family Affair. Let’s 
Watch, The English Teaching Theatre feature examples of the 
language items in use in an appropriate context. Some 
language-based materials are intended to be used to 
consolidate or revise language already presented. On the 
other hand, some videos such as It’s Your Turn to Speak and 
Let’s Speak have some exercises to initiate learners to 
respond to stimulu on the screen.
The fact that video presents the language being used 
in real life inevitably reveals social and cultural life of 
the country. Focus on Britain and Welcome to Britain and 
Challenges all feature domestic setting and culture of the 
country.
Another type of ELT videos is adventurous and 
detective stories like Sherlock Holmes’ and The
Adventure of Charlie Me Bridge. Some videos such as
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Engineering. Business and Bid for Power can be the basis 
for teaching English for Specific Purposes. There have also 
been efforts to produce package videos for the Individual 
studying alone like Framework English.
Non-ELT Videos
This sort of video materials are made for the native 
speakers of the target language, not for teaching purposes. 
Video materials can be obtained from a wide variety of 
sources. As with the use of other real la such as
newspapers or pictures, they can be used In the classroom to 
provide the same benefits for language learning. They are 
raw materials, and need preparation and careful
exploitation. Materials are mostly from these sources:
(a) - Broadcast television
(b) - Video hire
(c) - Purchase
(d) - Public Information services
These sources may present many problems and even may be 
discouraging In that they are not ready-made packaged 
programs designed to teach English to non-native speakers of 
English. In order to anticipate the possible problems, and 
to overcome them, Allan (1985) generates some general points 
to consider In looking at non-ELT materials:
1. Density of language
Does the program have enough natural pauses In the
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flow of language so that students can cope with the longer 
utterances and have self-confidence?
2. Visual support
Do visual signals help the learner understand the 
verbal messages? Can students predict the language without 
seeing? For learners (beginners) it is important to have a 
link between the picture and the sound. This can be 
tested by turning the sound down.
3. Delivery
The style of speaking in general may bring about 
some problems. Language spoken at normal speed and style for 
native speakers may be beyond the capacity and perception of 
non-native speakers. Three concerns are whether the 
characters speak very quickly, swallow words, or have strong 
regional accents.
4. Pause points
Materials designed for public audiences of 
native speakers may be too long for a normal class time. 
Students may be inundated with plenty of information via 
visual and aural channels. The teacher can divide the 
long segments into shorter ones.
After we consider these general points, Allan (1985) 
offers a basic plan for non-ELT video before using it for 
teaching purposes in classroom.
1. View the material before you teach it.
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2. View it without sound the first time through. (If it is 
too long to do this right through, view the first
few minutes without sound.)
3. Note your thoughts about what you have seen. (Who are 
the characters? What is the setting? What is the 
program about?)
4. View it again with sound.
5. If you think you might use the program, try to list
your reasons: What will you use it for and with which
students?
What part of your syllabus could it link in to?
Are there other materials you could use with it?
Why will your students like it?
What do you expect them to understand from it ?
6. Note ideas about how you will use it .
What techniques might work?
How much time will it need?
What preparatory work is necessary?
(Allan 1985: 23)
Another similar basic plan about the suitability of 
the material before implementing it is suggested by Kerridge 
(1988) as follows:
(a) What does the material teach? (if a training film)
(b) Is what it teaches (apart from English) relevant 
to my learners? (if a training film)
(c) Can it be integrated into the course system?
(d) What relevant ancillary activities can be devised?
(e) Can it be broken into sequences?
(f) Can it be exploited with more than one target group of 
learners?
(g) Will the material have a primary or supportive role in 
the course? and, not least important,
(h) Do I like the film?
(Kerridge 1988: 109)
Types of Non-ELT Materials
As previously mentioned, there are some ways to
41
obtain non-ELT materials, and they fall into 5 general 
groups as follows:
1. Drama
Plays can be used in language teaching. However, 
they often require too much time and effort to work with
conveniently in a normal class time. It is likely that many 
teachers use dialogues and skits as role-playing exercises in 
textbooks. The value of drama excerpts on video, as compared 
to those in books, is higher since they contain realism and 
all sorts of examples of people in communication. It is 
feasible to pick short segments which have their own meaning 
and sense. The shortness of a segment is not enough for 
effective use of dramas on videos. The content also should 
be rich in examples of language functions, situations and 
interesting characters. The information about characters 
and plot may be established in previous episodes. Therefore, 
the instructor should provide the necessary information for 
the episode to be shown.
2. Documentaries
These programs are based on topics dealing with some 
world issues. They are generally presented through 
interviews or the presenter that is not seen on the screen 
but only heard. For use of documentary films in class, Allan 
(1987) offers these questions:
. Is the topic of interest to your students?
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. Is it something they want to know?
. Can it be related to their experience?
. Is there something similar happening in their own 
country so that they might compare and contrast?
3. Current affairs and news program
This sort of program contains various news presented 
by one or two newsreaders. The concern with this type of 
program is again interest or relevance of the topic to the 
students. These programs deal with the current issues in the 
world, and they can be used for discussion in the classroom. 
Remember that students may already be familiar with these 
happenings through their own press.
4. Cartoons
Cartoons can be used in educational and entertaining 
programs for children and sometimes for adults. They are 
fairly short and humorous. The characters are generally 
familiar but the language may be hard to follow.
5. Advertisements
Perhaps TV advertisements are the most appropriate 
videos for language teaching and motivating students through 
interesting scenes. They are short and very well-planned, 
and they contain excellent samples of language. It may be 
interesting to study techniques of advertising.
LIMITATIONS AND SOME DISADVANTAGES OF VIDEO
Almost all materials used for teaching purposes are
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potentially ineffective. They all require careful planning 
and considerations about why and for whom they are to be 
used. In a teleconference, Lado (1990) touched upon the 
limitations of using video in language teaching. The main 
concern is the lack of appropriate video materials which suit 
the teaching purpose and situation. There are not many 
options to select videos to meet the teacher’s needs.
According to Lado, materials which are too simplified or easy
for students will result in loss of motivation and
enthusiasm.
There are some other disadvantages as follows:
a) Maintanence and supply of spare part and equipment are 
required. A person may be needed to deal with
technical problems.
b) The quality of copies and home-proouced materials may not
be in good condition. This could be boring and
discouraging for the students who are already exposed to 
television programs with sound and vision of the highest 
professional quality.
c) Visual elements on video may cause students to ignore the 
linguistic features in communication since visuality 
provides too many supportive clues and information to 
comprehension making students dependent on visual hints to 
understand the situation and characters.
d) There is no standard, widely acceptée method or procedures
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for using video in classroom.
e) Unlike other materials, any sort of video material 
demands harder and extra work. Sometimes, it takes two 
or tree hours preparation for a ten minute video. The use 
of it may present problem.
It should be remembered that video is not a solution 
to all problems in language teaching. There is no need in 
insisting on using it. It might be disadvantageous in some 
places or times when other simple materials may be more 
effective. It is certain that video presents very effective 
ways to utilize in language teaching. It is the teacher’s 
responsibility to know its potential use so as to realize 
what can be achieved with it. s/he needs guidance and help to 
discover and handle it sucsessfulIv.
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CHAPTER 3 
METHODOLOGY
1. Introduction
This chapter deals with the methodology of the 
research. It discusses what was looked for in the literature 
review, what procedure was followed to collect data relevant 
to the topic, and how the findings were analyzed.
The topic does not cover merely the use of video for 
teaching purposes in class. In the broadest sense, it also 
deals with the necessity for application of new technology to 
education in general. The reason behind this emphasis on 
technology is to show the importance of being up-to-date with 
technical innovations in teaching. In this way, teachers can 
become aware of technological means that can be used in class 
to promote the efficiency of their teaching.
The research was carried out mainly in four stages. 
At the beginning, video was discussed generally. Ideas and 
suggestions of many experts and people with great experience 
and interest in video became the basis for showing the 
reasons to use video in language teaching, which was done in 
the literature review part of the study. Various techniques 
for using video in EFL situations were suggested to support 
the ideas presented. All the available video cassettes with 
accompanying books were scrutinized, and some feasible
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techniques were taken from these sources as examples.
Three different questionnaires were prepared (see 
apéndices 1, 2, 3). One was for the heads of language
departments, one for teachers who use video in their classes 
and one for the students. The results of the questionnaires 
provided clear information about the use of video with 
corresponding problems, limitations, weaknesses and strengths 
in Turkish EFL settings.
Some universities were visited to observe how video 
lesson went on, and interviews with teachers were made to 
learn their ideas, situations, and comments.
The DATABASE III plus software personal computer 
program was used to analyze the questionnaires. The results 
revealed the drawbacks to be considered in developing a 
model for using video successfully in Turkish EFL settings. 
This model will be discussed in chapter 6.
2. Library research/Literature review
The literature review was done through library 
research. In addition to the university libraries, the TAA 
(Turkish American Association), USIS (United States 
Information Service) and British Council libraries were 
visited and the related journals, articles, books and 
cassettes were consulted. Via the international computer 
network at YOK (Higher Education Council), the last ten years
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of published articles about video were reviewed. Some came 
from abroad and some were obtained from lectures and experts 
who were interested in using video in language teaching. 
Ideas were exchanged with the teachers whose MA theses were 
related to the topic.
In the literature review chapter, the following 
issues were identified. They established a strong basis for 
the use of video:
. the indispensible impact of technology on teach­
ing and its facilities to the learning process.
the role of visual elements and their success in 
language teaching.
the use of video as an input in language 
acquisition and learning, in particular, the strong relation­
ship between video and context and meaning.
cross-cultural awareness through video analysis.
. the principal points and considerations in 
selecting video materials.
3. Descriptive research
The current use of video in Turkish universities was 
investigated with three different questionnaires for service 
English, prep and BA level departments of foreign language 
teaching. The first questionnaire had three sections and was 
sent to the coordinators or the heads of the related depart-
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merits in all Turkish universities. It was mainly intended to 
find out the availability of video material and its place 
and use in the syllabus. It had thirteen questions with yes- 
no, ranking, completion, and multiple choice options. This 
questionnaire guided me about whom I would get in touch with 
as a further step to get more specific information from 
particular departments by providing me with the names and 
addresses of the teachers actually using video in their 
classes. With the exception of two universities, all 
responded to the questionnaire. Through telephone calls, the 
information covering all universities became complete.
The student questionnaire was in eight sections with 
twenty-one questions in English. The introduction part 
emphasized the purposes of the questionnaire. The questions 
were on a single sheet and included multiple choice, ranking 
and completion form. It was designed to learn the students’ 
expectations, feelings, and comments about video lessons they 
had. The first section was dealing with the activities they 
did in video class, while the second and third sections were 
about language use and skills. Students were encouraged to 
add any comments or suggestions either in Turkish or English.
This student questionnaire was administered in the 
prep programs at KTU (Karadeniz Technical University) in 
Trabzon and at Bilkent University in Ankara. The 
questionnaire was distributed to the students at KTU by my
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colleagues who were fully informed about the process they had 
to follow, while I carried out the same questionnaire with a 
class at Bilkent University, Fifty students from both 
universities were selected at random to respond to the 
questionnai re.
The third questionnaire was sent to fourty-six 
teachers whose names and addressess had been obtained from 
their heads of departments. Thirty of them responded. The 
questionnaire had eight sections with twenty questions, which 
were especially designed to learn the teachers’ feelings and 
comments about video lessons they gave. The questions were 
on a single sheet and in multiple choice, yes-no, and 
completing form. The first and fifth sections were about the 
availability of video materials while the second, third, 
fourth and sixth sections were dealing with preparation and 
activities for video lessons. The last three sections 
focused on teachers’ priorities and objectives for use of 
video in the classroom.
The results of the questionnaires made it possible 
to see the same issue from different points of view and to 
establish some criteria to consider in developing an 
instructional model for using video in EFL.
4. The Presentation and analysis of the data
The raw data collected via questionnaires are
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presented in tables and charts. Each questionnaire is 
treated separately and in cross-tabulation. The main issue 
was to identify the role of video in Turkish EFL settings. 
The questions were prepared to discover its strengths and 
weaknesses. The number of the video sets used in service 
English, prep and BA departments are given with their 
percentage. This presentation gives clear information about 
the history and advent of video as a teaching tool in our 
universities. The analysis elucidates the use of video in 
terms of frequency and place in the syllabus.
How much video is liked by students is exihibited in 
tables and the possible reasons behind this is interpreted 
after presenting the answers to some related questions from 
student questionnaire. The expectations of video from both 
students and teachers’ own points of view are presented in 
separate tables. The responses of the teachers to the second 
part in the questionnaire were disregarded since they were 
interpreted in a different awy by the teachers.
5. The Presentation of the model
What experts have said about the use of video was 
carefully studied and the data obtained from various means 
were analyzed to define the curent use of video with its 
weaknesses, strengths, and limitations. Next, an 
instructional model was designed to overcome the negative 
points and to be able to use video effectively in Turkish EFL
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setting. The model consists of five main stages. These 
stages involve considerations for needs analysis, objectives, 
preparation and procedure and evaluation.
6. Presenting video techniques
As pointed out previously, the techniques for using 
video effectively in class are, in a way, the backbone of 
success. The common fear that video may replace the teacher 
is believed to be overcome by offering proper techniques and 
lesson implementation to teachers. Therefore, video 
techniques and activities on the basis of using the four 
language skills were included in chapter 6, which is a 
continuation the model. The main principle behind presenting 
these techniques was to show how to make learners active 
viewers in a video lesson. Many video cassettes and books 
were scrutinized as raw materials to prepare original sample 
activities while some exercises were taken from experts in 
video. Some normal classroom techniques were also adapted to 
video lesson. The exercises suggested in the sixth chapter 
were intended to meet the students’ needs and expectations 
such as to be able to take notes in a lecture, understand the 
gist of the topic or detailed information, to make 
inferences, and also to increase their competence in 
listening and speaking.
The activities are mainly classified in terms of
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language skills, type, format and level. The most practical 
benefit of chapter 6 is that it suggests a number of of ways 
to make video lessons enjoyable and interesting through 
variety of learner-centred tasks. Teachers can use and adapt 
them to develop their own lesson plans and activities more 
satisfactorily and successfully.
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PRESENTATION AND ANALYSIS OF DATA
Introduction
This chapter presents and analyzes data collected 
through questionnaires. The aim behind this is to find out 
the current use of video in foreign language teaching at the 
university level.
The findings of the research provide a general view 
of the application of video to language teaching in Turkish 
universities and make us see the classroom use of video from 
both teachers and students’ points of view. The objective 
presentation of the findings is followed by analysis.
PRESENTATION
Questionnaires
1. Questionnaire for BA, Service English and Prep Programs
Thirteen faculties offering BA in foreign language 
departments, fifteen prep and sixteen service English depart­
ments in universities were involved in this study.
Table 1 is about the advent and possession period of 
video at the university level.
CHAPTER 4
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Table 1: The possession of video at Universities.
Percent of Depart- Possession Years
University ments reporting ------------------------
Number Level Possession 1-2 3-4 5 and more
13 BA 92 25 50 25
15 Prep 93 10 60 30
16 Service 70 30 30 40
Percent %
Table 1 shows that 92% of BA departments had video 
sets and half owned them for 3 or 4 years. Those having 
video more than five years was 25 percent and 25 percent of 
them possessed video for 1 or 2 years.
When we consider the prep programs we see that 93 
percent of them possessed video sets. Thirty percent had it 
for more than five years and 60 percent for 3 years and 10 
for one or two years.
Ninety-six percent of service English departments 
responded to the questionnaire and thirty percent of these 
departments did not possess video to use. Those having video 
for 1 or 2 was 30%, for 3 years was also 30 % and and for 
more 5 years was 40 %.
2. Students Questionnaire
A total of 50 students from the prep programs in 
Karadeniz Technical University and Bilkent University
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responded to the questionnaire which consisted of eight 
sections and twenty-one questions.
Table 2 below presents two questions which were 
asked to students to answer in three different scales. The 
questions were whether they enjoyed and felt comfortable in 
video lesson.
Table 2: Percentage of students who enjoyed video lesson 
and felt comfortable.
Percent %
Scale Enjoyed Comfortable
Always 12 20
Sometimes 70 48
Never 18 32
It is seen in Table 2 that the percentage of the 
students who always enjoyed video lessson and felt 
comfortable were 12 and 20 percent. The highest percentage 
among students belonged to those who said ’sometimes’. The 
percentage of those who never felt comfortable in video class 
was higher than the students who never enjoyed it.
Table 3 is about classroom activities in video 
lesson. The questions were asked to learn whether pair work 
and group work were done,and whether games were played in 
video class.
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Table 3: Percentage of students 
work, and played games
who did 
in video
group work, 
lesson.
pai r
Pai r Group
Scale work work Games
Always 10 4 0
Sometimes 64 16 8
Never 36 70 92
Percent %
Table 3 presents the place of pair work, group work 
and games in class. It is evident in the table that the 
great majority of the students, 92 percent reported that they 
never had games in video lesson. The second highest 
percentage belongs to the group work column where 70 percent 
of the learners stated they never had group work.
Table 4 is about video cassettes that the students 
watched. They were asked to answer whether the videos they 
watched in their classes were interesting.
Table 4: Percentage of students who found videos interesting.
Scale
Always
Sometimes
Never
Number
of students Percent %
5
25
20
iO
50
40
Only ten percent of the students found the videos
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always interesting while 40 percent of them thought they were 
never interesting and the latter group is higher than the 
former group. Half of the students found the videos 
interesting from time to time.
Table 5 offers the number of students who found 
language on videos easy and the video sequences too long. To 
find out the degree of how often they thougt they were easy 
and too long, responses were treated in ’always, sometimes 
and never’ scales.
Table 5: Percentage of students who found language on viceo 
easy and video sequence too long
Scale
Language
Easy
Sequence 
Too long
Percent %
Always 12 24
Sometimes 6 46
Never 82 30
Table 5 above shows that the language spoken by 
characters on video was not easy to understand for 82 percent 
of the students. Twelve percent of them found the language 
always easy while six percent of them found the language easy 
now and then. According to the table, the percentage of the 
learners who thought that videos were sometimes too long was 
46 percent while 30 percent found them never too long and 2-i
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percent too long all the time.
Table 6 deals with seven items about the learners’ 
expectations from their teachers in the class. They were 
asked to mark whether the teacher should or should not do the 
activities in the video lesson.
Table 6: Percentage of students who reported that the teacher 
should do the following items in a video lesson.
The teacher should do 
the following items
Percent reporting 
Yes
1. explain all the new words 70
2. tell what will happen before · 48
watching the video.
3. play the video several times 84
until we understand.
4. give the transcripts of the 62
video sequence before we watch
them.
5. explain the grammatical points 80
that come up on video before
we watch them.
6. play the whole video without 38
stopping.
7. write the questions about the 74
video on the board.
As can be seen in table 6, 84 percent of them wanted 
to watch the video several times until they understood. As a 
second highest percentage, 80 percent of the learners 
expected their teachers to emphasize the grammatical points 
that come up on video before watching. The percentage of 
those who did not prefer watching the whole video without
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stopping is higher than those who did. Less students wanted 
the teacher to tell what would happen before watching the 
video. The percentage of those who wanted all new words to 
be explained is 70 percent.
Table 7 below is related to the talking that occurs 
in video lesson. Fifty students were asked to give an 
approximate percentage of talking that was done by the 
teacher, students and characters on the video sequence.
Table 7: Average of student’s of proportion of time taken by 
teacher, students and video during video lesson.
Scale Percentage of talking %
Teacher 20.6
Students 18.4
Video 61
Table 7 shows that students felt that during a video 
lesson the video did most of the talking. The students’ 
talking with 18.4% was less than that of the teacher with 
20.6 percent.
Table 8 deals with the first three priorities for a 
video lesson. The learners were given eight items and asked 
to chose the most three important items among them. The data 
are presented into four divisions. "Lesson consideration" 
stands for the priority, and it is reported with the number 
and percent of times chosen and by students.
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Table 8: Consideration chosen by students as important to 
a video lesson ( 50 students chose 3 items each).
Lesson
Number of times 
consideration
Percent of 
times element
Percent of
Students
Chosing
Consideration was chosen was chosen Element
1. qualified 34 22.66 68
teacher
2. knowledge of 27 18.00 54
vocabulary 
3. interesting 25 16.66 50
videos
4. knowledge of 24 16.00 48
grammar
5. difficulty level 16 10.66 32
of language 
6. textbooks of 11 7.34 22
videos
7. quality of 9 6.02 18
video
8. class size 4 2.66 8
Total Choices 150 100 100
Table 8 above shows that the highest priority marked 
by the students was a qualified teacher. More than half of 
the students with 54% reported that knowledge of vocabulary 
was important. Interesting videos came third with 50 
percent. The percentage of those who found grammar important 
was 48 percent. The least three important items were the 
textbooks of video, the quality of video and class size.
Table 9 is related to objectives for taking English 
course through video. The students were asked to rank the 
eight given objectives in order of importance starting 1, 
most important to 8, least important. Only first, second and 
last ranks are shown in the table below.
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Table 9: Percentage of students Ranking objectives for video
lesson in first, second and last rank.
Objectives
First
rank
Second
rank
Last
rank
1. watch and listen to 38
real language
2. increese vocabulary 18
3. improve speaking 16
4. learn the grammar 16
5. review the language 8
6. sit and just watch 4
7. learn the culture
8. take notes
Total 100
14
28
20
18
16
4
100
60
28
6
100
Table 9 presents that the highest percentage of the 
students regarded listening to the authentic language as the 
first objective with 38 percent in the first rank. In the 
same rank the objective of increasing vocabulary came second 
with 18 percent. It was followed by the objectives of 
improving speaking ability, learning grammar, reviewing 
language and sitting on the chair just for watching. 
According to the responses, nobody marked the objective of 
learning culture either in the first or second rank. Sixty 
percent of the students put the objective of sitting and just 
watching in the last rank. When the two first ranks are 
examined, it can be seen that students’ priorities for
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objectives are about language use within structure.
3. Teacher Questionnaire
This questionnaire was distributed to thirty 
teachers who were using video at sixteen different 
universities. It consisted of eight sections with twenty 
questions which were treated separately.
Table 10 deals with three questions. They were 
asked whether they thought they had enough videos, and remote 
control with video set, and if they found the language on 
videos easy for students to understand.
Table 10: Availability of videos, remote control and 
langauge level
Enough Remote Easy
videos control language
Reporting Yes %
27 37 69
Table 10 above implies that the great majority of the 
teachers felt they did not have enough videos and only 37 
percent of them had remote control with their video set. 
Almost two-thirds of the teachers viewed the language on 
video easy for their students to understand.
Table 12 is concerned with what the teachers thought 
the three most important items for a video lesson. They were
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provided with ten items and asked to choose the three most 
important items. Each item is presented with number of 
preference and percentage.
Table 11: Consideration chosen by students as important to a 
video lesson (30 teachers chose 3 points each)
Items
Number of times 
item was chosen
Percent of 
teachers chosing 
item
1. appropriate and 22 73.3
interesting videos
2. teaching techniques 17 56.6
3. difficulty level of 13 43.3
language on videos
4. familiarize students 11 38.1
with authentic language
5. qualified teacher 8 34.7
6. quality of video set 7 23.3
7. class size 7 23.3
8. remote control 5 21.7
9. transcripts of videos - -
10. textbooks of video - -
This table above shows that among the given items 
appropriate and interesting videos was chosen as the most 
important one with 73.3 percent by the teachers. Teaching 
techniques followed it with 56.6 percent. Difficulty level 
of language was in third rank. Familiarizing students with 
authentic language came fourth with 38.1 percent and the
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last two items were not marked.
Table 12 is related to understanding the spoken 
language on videos. The teachers were asked to say how much 
of the language that occured on video they generally expected 
students to understand. The responses are given both in 
number and percentage.
Table 12: Percentage of language in videos that students are 
expected to understand by teachers.
Scale Number of teachers Percent
1. Most of it 21 70
2. Half of it 7 23
3. only key words 2 7
4. Only the important 
sentences
-
5. a few sentences -
As can be seen from Table 12, 70 percent of the
teachers expected the students to understand most of the 
language on video and 23 percent looked for understanding of 
half of it. The options of "only the important sentences" 
and a few sentences" were not marked by any teacher.
Table 13 is about teacher’s objectives for use of 
video in the class. They were wanted to rank the given eight 
objectives in order of importance from most important to 
least. Only the first two ranks and the last one were put 
in the table.
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Table 13: Teachers’ priorities of objectives for using video
Objectives Fi rst 
rank
Second
rank
last
rank
1. familiarize students 53
with authentic language
2. provide communicative 27
activities
3. motivate students with 13
interesting videos
4. provide variety at 7
all levels
5. teach grammatical points
6. teach culture
7. review the language 
taught before viewing
8. teach vocabulary
13
37
30
20
11
3
23
26
33
Table 13 presents that 53 percent of the teachers 
gave priority to familiarizing students with authentic 
language as an objective for using video in the first rank. 
It was followed by the objective of providing communicative 
activities with 27 percent. To motivate students with 
interesting videos came third in the first rank and to 
provide variety at all levels is the fourth objective in the 
first rank. The options of teaching grammatical points, 
reviewing the language taught before and teaching vocabulary 
were marked neither in the first rank nor the second. In the 
second rank 37 percent of them marked providing communicative 
activities as a first objective. In the last rank in which 
the least important objects are shown, reviewing the language 
has 33% and teaching grammatical points has 23%.percentage.
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Teaching culture was one of the least important objectives in 
the last rank.
ANALYSIS
In analyzing the data our initial task is not to 
come up with an evaluation or make value judgements about the 
use of video but to point out common problems, concerns, and 
ideas. To put the complete data into observable systematic 
patterns will lead us to see the strengths and weaknesses of 
the issue. This will hold up a mirror to realize what happens 
in video class both from teachers and students’ points of 
view and find out possible solutions to these problems.
It is evident that there is a great discrepancy 
among responses. When the responses given by teachers and 
students to the same questions in the questionnaires are 
examined, it will be seen that there is a great gap and 
inconsistency between expectations of students and teachers. 
At the outset, only 12 percent of the students enjoyed video 
all the time while the percentage of teachers who enjoyed 
teaching English through video is 96 percent. The data gives 
us some clues to anticipate the reasons behind this mismatch.
The most significant feature and criteria for 
materials is that they be interesting and relevant to the 
students’ needs and expectations. Teachers and students seem 
to agree about the significance of relevant video materials 
for a video lesson in that the majority of the students found
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videos they watched unintersting in Table 4, while 73.3 
percent of teachers gave the first priority to appropriate 
and interesting videos for a video lesson among ten options 
in Table 11.
This paradox and the learners’ unhappiness with 
video lessons can be seen in Table 10 in which 73 ercent of 
the teachers expressed they did not have enough videos to use 
in the class. It is not feasible to satisfy the students’ 
needs, and reach the stated objectives unless enough 
appropriate materials are available for the program.
Another problem that is realized in the research is 
the difficulty level of language. Teachers and students 
differ from each other at this point. Eighty-two percent of 
the students thought that the language on videos was never 
easy, on the contrary; 69 percent of the teachers found the 
language easy for their students to understand. This 
discrepancy may lie in the learners’ effort that they try to 
understand every word because of the fact that 70 percent of 
them asked for teachers to explain all the new words (see 
Table 6) It should be remembered that, even if the students 
whose responses were taken up as criteria about language are 
from two universities, the videos used by teachers in 
different universities were similar.
It is not possible to change the speed of language 
on the screen or to change the words. The purpose should not
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be to understand everything uttered by characters. How much 
of the language should be understood varies depending on the 
purpose of the lesson and level of students, but by 
understanding language what is meant is to understand the 
situation, meaning and context. There are some techniques 
and ways to increase the students’ understanding of what is 
on the screen. It might be frustrating for the students to 
try to understand most of the language, which is expected by 
70 percent of the teachers in table 12. This might be 
another reason why a good deal of students did not feel 
comfortable and enjoy video lessons. The amount of talk on 
video is closely related with its length. The longer the 
video is, the more talk it has. Therefore, long videos are 
not appropriate for language focus. As showed in Table 5, 
most of the students found video sequences too long and in 
Table 6 they preferred not to watch the whole video without 
stopping.
Another criteria to assess how much the learners are 
active in class is to learn the amount of talking in the 
class. According to Table 7, the students had the least 
talking in video lessons while video was dominant and 
teacher’s talking was much more than that of the students. 
This shows that students were not very active participants in 
video lessons.
A definite gap exists between students and teachers
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in terms of objectives for video lessons when Table 9 and 13 
are compared. One of the least emphasized objectives stated 
in the teacher questionnaire was teaching grammatical points 
and reviewing the language taught in other lesson. On the 
other hand, the same objectives were marked in the first 
three ranks by the students. Another data that shows the 
need for emphasizing grammar are in Table 6 where 80 percent 
of the students wanted teachers to explain the grammatical 
points that come up on video before they watched them. 
Besides questionnaires, it becomes evident during observation 
and interviews that many tecahers avoid touching upon grammar 
for the sake of the communicative trend. It may not be 
proper or interesting for teachers to teach grammar in video 
lessons but, it is still quite possible to let student deduce 
grammar implicitly through meaningful and interesting 
activities. If necessary, grammatical points that come up 
with video can be given explicitly as a follow-up activity.
The only common point shared by both teachers and 
students is the objective of familiarization with authentic 
language. They seem to disagree totally about other 
objectives. It is essential that this gap definitely be 
abridged.
As to the importance of qualities regarding with 
video set, sound, vision, room, and class size, we do not 
have clear and reliable data because the universities where
70
the student questionnaire was administrated had almost ideal 
circumstances for video lessons. The teachers in other 
universities drew attention in their comment to the point 
that movable chairs, mobile video, remote control, external 
speakers, suitable class size and quality sound and vision 
were necessary for effective use of video. For example, 
sixty-three percent of teachers did not have remote control 
and they had to stand by video whenever they wanted to stop 
and start it.
In spite of enthusiasm among teachers to use video 
as an educational material in language teaching, the data 
presented and analyzed shows that it is of crucial importance 
for teachers to consider the learners’ needs, features and 
compatibility of materials with the objectives in the 
syllabus, and classroom management before deciding to use 
video in the class.
In order to minimize these mentioned drawbacks and 
discrepancies, an instructional model for using video is 
presented in the following chapter so that teachers can work 
with it confidently in EFL settings.
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THE INSTRUCTIONAL MODEL FOR USING VIDEO 
Introduction
This chapter deals with presenting the instructional 
model for using video in Turkish settings. The model is 
different from teaching techniques in that it is intended to 
reach specific goals. Each step of the model is designed 
with a specific purpose and forms the basis for the remaining 
stages. It can be used in its entirey or partially depending 
on the instructional goals of the particular class of 
students.
The starting point in developing this model was to 
discover the effective exploitation of video for teaching 
and the current use of it in Turkish EFL settings. In 
addition, the strengths and weaknesses of using video in 
Turkish universities were analyzed and the findings
constituted the basis for the model along with the 
pedagogical studies.
The Purposes of the Model
The aims of the model are as follows: 
to encourage the teacher to make use of video 
technology in language teaching by familiarizing him
CHAPTER 5
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or her with handling video in class, 
to increase teachers’ awareness about the possibili­
ties of using video, by offering effective ways to 
use it in language teaching.
. to familiarize the teacher with teaching techniques 
for using by video providing practical experience in 
classroom teaching.
. to help minimize ineffective video lessons.
. to help the teacher make his or her own lesson plans 
in accordance with his or her own teaching settings 
through developing lesson-planning skills.
. to guide the teacher about selecting and adapting 
video materials by providing guidelines for 
evaluating ELT and non-ELT videos.
. to focus on teaching the four language skills in an 
integrated form.
. to develop different comprehension strategies in the 
student by presenting graded activities.
THE MODEL
The model presented in this chapter consists of 5 
main stages and can be of help to those who are willing to 
use video effectively for teaching purposes in their
teaching.
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Stages
1. Needs Analysis for Using Video
2. Defining Objectives and Principles
2.1 Assesing the objectives
3. Preparation
3.1 For physical environment
3.2 For exploitation of ELT videos
3.3 For exploitation of non-ELT videos
4. Procedures
5. Evaluation
1. NEEDS ANALYSIS FOR USING VIDEO
Using video in language teaching is not an end but 
an aid to an end and therefore, an analysis of needs is 
required to see how video fits into the language teaching 
situation. It would be meaningless and misleading effort to 
use video without considering the needs specific to any 
program in that goals and objectives are based on the needs 
analysis. Teachers who will use video are not necessarily 
expected to write the curriculum or syllabus, but they should 
know what the desired outcomes of the program are to define 
appropriate objectives for video courses. Failure to 
understand goals not only will result in inappropriate 
objectives but will negatively affect the success of the 
course.
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The data presented in the previous chapter show that 
knowing the learners’ needs is extremely important in 
establishing a realistic base for making decisions for the 
other steps of the model.
There are a number of ways to learn the program 
goals. The first thing to look at is the existing syllabus 
and written documents about the program. These data can 
supply information about the selection, amount and 
organization of content to be taught, length of the course, 
priorities and materials, that will provide a rationale to 
define objectives for video lesson. When the syllabus is not 
available, it is practical to interview administrators, 
teachers and students. Questionnaires may be prepared for 
this purpose.
One key point is to learn why the students attend 
the course and what they will do with the language they 
learn. A second point is to think about how video can be 
utilized to meet this need and what role video can perform in 
this situation. This investigation will determine what is 
feasible and appropriate to set objectives for video courses.
2. DEFINING OBJECTIVES AND PRINCIPLES
Although it is not proper to offer general 
objectives for all video classes due to fact that all 
variables in different English courses should be taken into
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account in order to have certain goals, there are still some 
common needs shared by most of the students as follows:
a) to listen to authentic language and watch real 
language happen. This is based on the premise that many 
language departments lack native-speakers of the target 
language. Students may have no opportunity to hear the 
target language spoken in every-day life. It might be 
frustrating for them if they go to an English-speaking 
environment or country. The objective is not to imitate 
native speakers, but to expose students to authentic language 
drawing their attention to linguistic and non-1inguistic 
features on video.
b) to learn and consolidate grammatical points. In 
spite of the increasing trend to apply the communicative 
method to langauge teaching among Turkish teachers, the need 
to focus on gramatical points remains in most Turkish EFL 
settings. The great majority of the teachers seem to have 
neglected this desire of the learners (see tables 8 and 14). 
Teachers do not need to make a choice between teaching 
mechanical and communicative activities. Emphasizing one of 
them does not necessarily mean ignoring the other. The best 
way is to combine them in meaningful activities.
Teachers should bear in mind that learners expect to 
get explanations of only grammatical points that come up on 
videos they watch in the class, rather than structures chosen
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randomly. It is worth noticing that new structures may 
present problems and be de-motivating in linguistic-based 
activities. There are mainly two ways to deal with this 
issue. If video is used as a minor or supplementary material 
to course, teachers using video should keep up with other 
courses in the same program. Communication and cooperation 
is needed to organize the linguistic items to be presented in 
the whole course. It would be better and more practical to 
recycle the linguistic elements which have been studied in 
other lessons. Students will recognize the structures they 
have studied before. The second way is to list the structural 
items on available videos and treat each of them in 
sequential order in the program if video is a major component 
of the syllabus. However, there is no pre-determined 
methodology for ordering the linguistic items. It is up to 
the teacher, and most teachers enjoy a certain freedom of 
action to suit their personalities, preferred styles of 
teaching and their perception of the learner’s reactions to 
the learning task.
c) to increase vocabulary. Recognizing the words and 
getting their meanings is a turning point in understanding 
the spoken language. This also gives the students a feeling 
of success and enjoyment. The teacher may list the 
functional, notional and structural words and phrases that 
will be heard on videos, or they can be grouped into central
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ideas and themes. Many activities based on vocabulary can be 
done after viewing and hearing the words in context.
d) to learn the integration of the 4 language skills. 
The division between productive and receptive skills does not 
suggest that the skills are separate and should be treated 
separately. One skill cannot be performed without another. 
Activities can focus on one particular skill at a certain 
stage and then the focus can later shift to one or more of 
the other skills. Video class may start with listening or 
speaking for prediction and then listening may be the basis 
for other skills. Another possibility is a reading passage 
that can be given to provide learners with background 
information for a listening comprehension activity. Learners 
can be asked to write on the basis of reading, listening, 
viewing or discussing.
2.1 Assessing the Objectives for Using Video
Language programs may be different from each other 
in terms of student population, teachers, settings,
availability of materials, length of the course, and of 
course, goals. It is possible that the teachers may be 
involved in the decision- making process or they may have to 
follow a program in which objectives, materials and content 
have been defined in advance. The primary responsibility of 
the teachers is to assess objectives for using video. The
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following questions may provide guidance for the teachers:
a) Are the objectives for video lessons consistent 
with established program goals?
b) Do the objectives correspond to appropriate levels 
and types of learning?
c) Are the objectives realistic?
d) Are they planned according to an order?
e) Are there adequate facilities to carry out the 
defined objectives?
f) Are the objectives to be attained through video in 
line with students’ current and future needs?
g) Is there enough time to meet the objectives?
h) Are the students ready for the objectives?
i) Are they shared by the students?
3. PREPARATION
Defining the needs and goals of the program in which 
video is intended to be used is the backbone of the issue but 
it never ensures the desired results both on the part of 
teachers and students. Students may have higher expectations 
than the teacher can define. It should be kept in mind that 
teachers with full information of the needs may lack enough 
time, materials, facilities and necessary conditions to reach 
the defined purposes. Therefore, no matter how carefully and 
objectively goals are set, they may become unreal and too 
ideal to obtain in the program.
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Teachers who will use video should prepare about the 
following compomnents:
3.1 For Physical Environment
Certain physical requirements about video sets and 
video rooms are needed to obtain expected results. The better 
facilities that are available, the better the results are. 
The qualities are in two groups dealing with the equipment 
and classroom.
The teacher should familiarize himself or herself 
with the equipment and its components. An experienced 
teacher can make a short demonstration.
The video set should possess colour, volume, 
contrast and brightness features in good condition. Remote 
control is necessary and it gives a good deal of freedom of 
action to the teacher to use the video machine without 
standing next to it. Lack of remote control may hinder the 
teacher in observing, participating and walking around the 
class. However, the students should be encouraged to use the 
machine for the operations of playing, stopping, rewinding, 
and freezing in the class thus getting involved more in the 
lesson. The teacher should make sure that sound and vision 
is adequate by sitting at different places in the classroom. 
The sound from video can be improved through external 
speakers that can be put in appropriate places in the class­
room. As to vision, the machine should be high enough for
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the screen to be viewed from every part of the class. A 
trolley with two shelves is practical and easy to handle. 
The lower shelf where the player is put should be low enough 
for the user without remote control to operate. For 
classroom management the chairs should not be fixed. Movable 
seats are needed to do pair and group work and this gives the 
teacher a chance to monitor and observe the learners’ reac­
tions to the learning activities.
It is important for the teachers who will use video 
to have information about learners, setting and syllabus of 
the program before deciding on video materials. To decide 
which video is to be used is to decide whether it fits the 
particular objectives based on the defined needs in the 
program.
Since video materials come from various sources, 
there is a need to have different criteria for different type 
of videos. In this respect, two sources of materials are 
available: ELT and non-ELT video materials.
3.2 For Exploitation of ELT Video Materials
These are packaged programs designed to be used for 
language teaching. It is often true that there is no best 
material for all settings. Videos are developed by designers 
for the environment in which they think they will be used. 
For this reason some ELT videos may not be suitable for any
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particular language course. They may need to be adapted or 
modified to match with local purposes. The following 
considerations should be made before deciding to use packaged 
programs in class.
. For whom is the video designed?
. Is it designed to complement any coursebook?
. How is it designed? How many episodes are there? How 
long does each episode take?
. Does the video explain the principles behind the use of 
video in English language teaching?
. Is the language rich and varied?
. What are the language items, functions and structures?
. Is there progression in the use of structures and 
functions throught the episodes.
For answers to these questions, sources such as the 
teacher’s and students’ books and a transcript of the video 
might be quite helpful. The teacher’s task is to look 
through the structures and functions on the video and 
identify which ones are new to the students. At this point, 
the teacher can label the language items either to preset or 
consolidate. Those listed for production can be reused for 
recognition later in the course. The teacher should know what 
is being taught in other lessons to organize and present the 
language items. If there is a progression in the use of 
structures and functions between episodes, it can be used 
independently of the coursebook. After considering all of
82
these points, the teacher can decide how to use video 
materials.
3.3. For Exploitation of non-ELT Video Materials
Programs like dramas, documentaries, news and 
advertisements, not for language teaching purposes but for 
native speakers of the target language, are good source of 
video materials. These types of videos by their nature are 
often richer than material designed for EFL purposes.lt is 
very essential that they be worked on painstakingly to 
exploit them for teaching purposes. The following plan will 
be of help to adapt and make use of these non-ELT video 
materials:
. View the video through.
. What type of program is it? (film, entertainment, 
drama, cartoon or advertisement)
. How long is it?
Can it be divided into small segments?
Is it of good quality?
These considerations will help to realize at firat 
sight whether it is feasible. The following list is to see 
how much and how well it can be utilized through register and 
discourse analysis:
. View the entire segment with vision only.
. Write down visual elements appearing on the screen.
(Places, buildings, objects, setting and environment.)
. Find out how many characters there are and jot down
as much detailed information as you can. (appearance, 
facial features, clothing, age, behavior.)
Note your predictions about relationship between 
characters in the program.
. View it with sound only and vision off.
. Find out the structures that occur most frequently. 
Distinguish between new and familiar structures.
List the key vocabulary and phrases that are directly 
concerned with the topic of the segment.
. View it with sound and vision and identify major and 
minor events or happenings.
When the procedure above is followed, the teacher 
will have a detailed insight into the video segment and will 
be flexible to use it. Videos of 3 to 6 minutes in length
and with 4 or 5 characters can be more practical and
beneficial, because longer videos are hard for the students 
to focus on and videos with more characters may be too
complex.
4. PROCEDURES
This is the stage where the lesson plan is to be 
implemented and actual teaching and learning processes are to 
happen in the class. The teacher should know what to do and 
decide how to do it before entering the class. This requires 
a particular plan for the lesson. The following plan is
suggested for this purpose:
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A GENERAL LESSON PLAN FOR VIDEO
S tuden t Population 
Leve 1 :
Age :
B
Componen t s : 
Level :
C lass Size: 
Class T ime
V ideo
L is t of I terns
S true t u r a 1 : --
Lexical :
Func tiona 1 :
Vocabulary (Key):
Focus ( V i s u a 1/Linguistic )
Ob jec t i v e s :
C lassroom Nanagemen t :
S k i 1 Is
D Actual Teaching (Implementation)
Pre-viewing 
Actual Viewing 
Pos t-v iew ing
Ac tivities
Techn iques 
E xerc ises 
Tasks
E Formative evaluation: Assignmen t/homewor k
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The analysis of the video in section B of this 
lesson plan is not necessarily for in-class work, but to 
increase the teacher’s awareness and command over the 
material thus knowing what can be done with it. This 
analysis of the material also gives the teacher immediate 
flexibility to adapt it to any group of students. There will 
be times when the students want more emphasis on structural, 
lexical or functional items and the teacher may find it 
appropriate to revise the lesson depending on the pace of the 
lesson.
When to present new structural items, before or 
after viewing, can partly be decided in accordance with the 
students’ aptitude. The students should be allowed to deduce 
grammatical points as they are involved in language-focused 
activities. On the other hand, explicit explanation of the 
structures should be made when needed.
As to vocabulary, the students should be reminded 
that it is not necessary to try to understand every word and 
that the meaning of many words will become apparent to them 
as they work through the exercises. Nevertheless, the 
teacher’s primary responsibility is to provide the students 
with the key words that will set the stage and prepare them 
for the active viewing.
The activities should be organized carefully to 
promote optimum language learning. Some of general
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techniques and exercises presented in the next chapter can be 
used as examples for this stage of the model. The essential 
point is to enable the students to have a purpose in their 
mind for viewing by giving them a task. This also will help 
them achieve the required degree of understanding.
The pre-viewing activities should be prepared on the 
basis of developing comprehension skills. The students need 
preparation for the situation and the language. A 
comprehension task should be set to help focus students’ 
attention on the video. This should be for global 
understanding. The main point is that learners are 
interested in the general idea, not only the details. It 
should be followed by listening comprehension for the purpose 
of finding out specific information. Inferential and 
evaluative comprehension, which requires the ability to 
interpret and judge the information, can be given as a 
further step, following the first two types of comprehension.
The core part of the procedures is actual teaching 
and it involves mainly three phases which should be implemen­
ted successively. Certain preparation is needed for each 
step.
1. Before viewing
This is the first step and is intended to prepare 
students for the tasks to be done during the viewing. 
Activities are designed to arouse an initial interest and
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focus on the context of the sequence. Prediction, simple 
questions, guessing, puzzles, related journal writing, simple 
reading text, or carefully selected key words can be used to 
set the stage for viewing.
2. Actual viewing
Learners with a purpose are actively involved in 
viewing for a purpose. The task which is given to the 
students is done during viewing. The task may focus on comp­
rehension skills with an emphasis on global understanding. 
Comprehension questions can be given to the students prior to 
viewing to direct their attention to certain point in video.
3. Post viewing
The class is encouraged to use the language they 
have learned through video in different situations. The 
acquired language can be used to do oral and written work. 
Supplementary articles about the topic can be brought into 
provide additional examples for reading and further language 
activities. This phase gives the class an opportunity to
practice and consolidate the language functions and 
structures that are seen during the pre-viewing and viewing 
steps.
Formal testing to evaluate the students is not 
necessarily needed at the end of the lesson. The worksheets 
or activities given to the students during viewing periods 
are already in the form of a quiz. The teacher can find out
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whether the learners have achieved the purpose by observing 
the students’ responses during the lesson. This gives the 
teacher some feedback to see what should be done next. 
However, a fomal general test for the lesson can be given to 
the students.
Evaluation of the material and the teaching from 
the students’ point of view is of great importance. The 
learners’ ideas about this point should be asked orally or 
written.
5. EVALUATION
This is the final stage of the model and it deals 
with the overall evaluation of the video course. This is, of 
course, not specific to video lessons only but nevertheless 
extremely important to see the weaknesses and strengths of 
the course. It will hold up a mirror in which the teacher 
can see the effects of the video course on the learners.
The teacher can make use of two types of evaluation; 
formative and summative . The former one is carried out 
during the implementation of the course. This form of 
evaluation helps to identify the elements of a progarm which 
are useful 1 or a waste of time. Day-to-day activities and 
experiences should be recorded to recall what has really 
happened during the whole course. The latter evaluation 
takes place at the end of the program. This form of 
evaluation is useful for decision-making: whether or not to
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continue the course or to modify it by discovering its 
weaknesses. A team of teachers can be formed to measure the 
effectiveness of the course. This type of evaluation should 
cover the appropriateness of objectives, content to program 
objectives, effectiveness of instruction and efficiency of 
instruction. The primary source should be students who have 
taken the video course. Interviews and questionnaires may be 
quite suitable for this purpose. The questionnaire should 
mainly focus on video materials, teaching strategies and 
activities.
The results of the data will inform the teacher 
about the weak points in the video course, and the teacher 
will be able to decide what should be done to minimize the 
weaknesses for more effective use of video.
It is of no doubt that teachers will find out other 
ways to successfully use and modify the model to match thei- 
situations. There is no best way to teach and reach goals. 
The best way is the one which will be most effective for 
reaching a particular goal in a certain situation.
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CHAPTER 6
VIDEO TECHNIQUES AND ACTIVITIES
The model was introduced in the previouus chapter. 
This chapter is devoted to the teaching techniques to be 
used with video in class. It covers four language skills 
including study and comprehension skills. The purpose is to 
familiarize the reader with some activities that can be 
applied in the lesson planning stage of the model. They are 
just a few examples and not necessarily to be imitated 
thoroughly. They can be modified and enriched via 
adaptation. Some can be omitted.
What makes using video in the classroom different 
from viewing television at home is the tasks designed by 
the teacher for the learners to do in the class. To enable 
language learners to take an active part in viewing video 
materials will lead the video lesson to success. Active 
participation in viewing not only focuses the learners’ 
attention on certain parts of video sequences, but also 
enhances their enjoyment and motivation. However, many 
elements such as structure, lexis, paralinguistic features, 
speed, and difficulty level of language appear on videos and 
effect comprehension. This fact ultimately calls for 
certain procedures to be carried out step by step. As will
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be understood from questionnaires given to the teachers and 
students , the importance of techniques is strongly 
emphasized for effective use of video in teaching.
In order to ensure the students’ participation in 
viewing actively, the necessary stages should be set by 
providing them with graded and guided activities. For 
example, if the learners are at the beginning level or are 
not readers, an activity with reading task will be de­
motivating. Instead, they have to only pick from a limited 
number of choices without reading task. Any language 
production can not be expected from the students whose task 
is just to mark the prepared viewing guide. The techniques 
can be used flexibly with students at every level and can be 
made easier or harder to present a degree of challenge 
fitting to the learner’s purpose and level of language.
The early activities are focused on characters and 
setting. Identification of the characters on a video 
supplies a good insight into sequence, because the events and 
plot are realized by their actions, feelings and state of 
mind. Diagnosis of the people on video will make the 
sequence become clear to understand on the part of learners. 
The latter ones are to focus on global and detailed 
understanding of the segment. Mechanical drills, information 
gap and communicative activities are included with the hope 
of giving alternatives for different and particular needs.
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The main p r i n c i p l e  in active viet^jing is that our mind is more 
open to input and more active when we view with purpose and 
tas k .
A G E N E R A L  O U T L I N E  OF VIDEO T E C H N I Q U E S  AND A C T I V I T I E S
ACTIVE VIEWING TASK
4STAGES
LANG U A G E  S K I L L S
L i s t e n i n g - W r  i ting-Read i n g - S p e a k i n g
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A COMPREHENSION ACTIVITIES
True or False
This technique is the most flexible and practical 
one that can be used to motivate students in being active 
before, during, or after viewing periods for every type of 
comprehension and vocabulary exercise. It is fairly easy to 
write at the learners’ level. The following sample exercise 
is developed for the sequence 2 in Video English 6. 
The first four comprehension activities are based on visual 
information. Therefore, students’ task is to open their eyes 
to find answers which depend on what is seen. Comprehension 
activities through vision are also graded to take the
learners to the point where they are ready to focus on
language use and functions.
1. Colors of objects
True False
----- ----- The desk in the office is not brown.
----- ----  The couple visits a white cottage.
----    The couple went to see the cottage is blue car.
----- -----  The lady’s handbag is not brown.
The exercise above involves more than idenfying the 
color of some objects. Learners do not need to understand 
the conversation in order to answer the questions; because.
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what they are expected to do is just to view the sequence 
focusing their attention on a few specific objects. The task 
may look easy. The aim is not to test them but to help them 
to become active viewers through appropriate graded 
comprehension tasks. Students might not know and ask the 
meanings of "office, cottage, couple and notice" before 
marking the simple questions. They have not only feelings of 
success, but become familiar with the plot and context 
unconsciously via above-mentioned words that shape the 
sequence.
2. Characters / physical appearance
The teacher should remember that characters with 
their outlook convey a lot of information about themselves 
and their assumed roles in the video sequence. The learner’s 
task is just to open their eyes and check the options. The 
teacher can write the true/false questions on the board or 
prepare handout or use oveheadproject to save time. The 
students should be given enough time to skim over the 
questions and predict the relationship between characters.
Questions should cover clothes, age and facial 
features including hair style and color, moustache, beard. 
Simple comparison question such as "Mrs Wallace is taller 
than her husband" can be included.
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3. Characters / personality /emotion
This exercise can be utilized as an extension of the 
previous one. This also focuses on visual comprehension. 
Unlike the preceding one, learners are required to judge the 
information they have obtained through visual channel. The 
teacher should work on vocabulary and make sure that the 
students are familiar with them before watching. The 
questions are about people’s personality and emotions. The 
following adjectives may be suitable for this purpose: 
nervous, friendly, hesitant, serious, calm, talkative, 
stubborn, submissive, impatient, clever.
If visual information is not of much help to the 
questions, the exercise can be used as a follow-up activity.
4. Actions/ movement
This exercise is intended to stimulate'the learners 
to follow the sequences of actions. The teacher should find 
out the major settings where the plot of the segment takes 
place and list the actions of the characters. The 
chronological order of events can be signalled by such 
sequence markers as then, next,first, and then, after, later, 
finally, second, at the end. This activity can be done both 
orally and written.
5. Gist comprehension
The similar gist comprehension techniques used in 
reading skills can work well with video. The teacher should
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be careful with that students may not feel need to focus on 
language to understand what is going on in video in general 1 
since they receive much more help and information through 
visual aid to grasp the main point. Therefore, questions 
should be prepared to encourage the learners to focus on 
not only non-verbal communication but also language use for 
general understanding. The main point is to get the general 
picture of the video segment during the first viewing. 
Therefore, it is not desirable to allow the learners to view 
the sequence more than once for general comprehension.
6. Detailed Information
This activity should be done after the learners have 
general information about segment. The key words that the 
teacher thinks the learners will have difficulty in 
understanding should be written on the board and their 
meaning and pronunciation should be clear. The activity can 
be done in pairs to decide whether the statements about the 
video segment are true or false.
The students should see the questions they are 
going to answer before viewing. This will help them decide 
what to look for in listening and viewing the video. The 
teacher should make sure that questions are understood. When 
they have finished answering the questions, they can check 
their answers with each other. The teacher then provides the 
correct anwers. Video can be viewed more than once depending
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on the students level.
Multiple Choice
Through carefully selected and graded exercises, 
comprehension of video extract can easily be checked. 
Exercises with multiple choices will make students think of 
the possible options, which are related to the topic. This 
is not merely for developing comprehension skill but also for 
oral and written proficiency since activities such as note­
taking, story telling, discussing, interpreting, and reading 
are all based on understanding of the topic. Multiple choice 
exercises concerning visual elements at the word level may be 
the first and the easiest step to become familiar with the 
video sequence. Comprehension is strengthened and increased 
through word level choices dealing with the audio channel. 
The multiple choice exercises are mainly divided into two 
groups; non-1inguistic and linguistic. Those dealing with 
linguistics are designed successively at word, sentence and 
text level to present more option for different target group 
of leaners. The exercise of 2.1.1 was taken from Follow 
Through by BBC English by Television and the others were 
designed for Mystery Tour by Peter and Karen.
7. Visual
The learners are given the questions before they 
start viewing. They are required to tick one correct answer
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out of three choices while or after viewing. This will arouse 
their interest in the video episode because there is limited 
chance to fail. Here are two examples:
Tick the correct one
1. There are ------- tourists in the tour.
a) ten b) twelf c) twenty
2. They first visit --------
a) Museum b) Church c) Library
8. Objects you see on the scene
Instead of giving limited number of options to pick 
one for each question, many items are given and the students 
are asked to chose the ones they see in the video. In this 
activity, their attention are focused on the whole episode 
rather than one specific setting. Naturally, the students’ 
awareness of the video is maintained.
9. Linguistic /at word level comprehension
The class is not required to understand either long 
or short utterances. What they need is to view and listen 
for the specific words that generally occur once in specific 
setting in the video. The teacher can help them by telling 
what parts of the sequence need to be listened to more 
carefully. Here are two simple examples:
Tick the word you hear
1. Nina greets the tourists by saying
a) Goodmorning
b) Hello
c) Hi
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10. Linguisitic / at sentence and text level comprehension
This is almost similar to the gist and general 
comprehension activities with true or false. Even the same 
questions can be used supplying multiple choices for each 
question. The whole key or functional sentence can be asked 
to be chosen from choices.
11. The diagnosis of the characters
As stated before, to identify the characters in the 
video episode will lead the class to discover the main issue 
of the segment. The class can be put into pairs or groups to 
choose the appropriate adjectives for each character. When 
the task is finished, the teacher can generate discussion 
asking why they think this way or what evidence they have for 
any characters. This will turn to be a brief and quick 
summary of the segment.
Worksheet for the Diagnosis of Characters
Anna Jeff Terry
angry nervous
polite argumentative
busy mysterious
beautiful charming
confident generous
rude impatient
intel1igent handsome
handsome unhappy
unhappy calm
sexy aggressive
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Open-Ended Questions
A variet of questions with no options can be asked 
in every stage of the video class. Wh- questions (who, what, 
where, why, when, whom, and how) are used not only in 
question-answer exercises but also in prediction exercises.
Wh- questions may not work with beginners who need 
help and guidance. They can be used for discussion with 
intermediate or advanced students.
B NOTE-TAKING ACTIVITIES
What is most important for learners of foreign 
languages who wish to use the language for academic purposes 
is the ability to take notes properly. This is something 
beyond simple listening. The learners listen to some kind of 
discourse to detect information to apply to some further 
needs such as technical writing. So, spoken words are to be 
transferred to written text. It is extremely essential for 
the learners with academic purposes to be able to take notes 
in a lecture. Failure to take notes will result in loss of 
information and frustration. They need training in how to 
listen and what to listen for. The following examples were 
developed for a .sample sequence from Family Affair. 
Learners need guidance in note-taking exercises which should 
be focused on specific features of language. Leaners get 
easily accustomed to be involved in viewing actively. These
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examples can be made harder to be applied at any level of 
language learning. The task is in these activities to 
prepare learners to listen to what is required.
12. Ordering
Sample sentences or utterances made by the 
characters are taken from the video segment that the class is 
going to watch. The class is asked to put the scrambled 
sentences in order of occurance in the sequence they view 
regardless of who utter them. The students need to watch the 
same segment at least once before.
13. Who said what
In order to direct the learners focus on specific 
point, this activity can be applied to all levels. Sentences 
from persons in the sequence are written down on board and 
students are wanted to listen to the segment to find out by 
whom the sentences are made. The class should be familiar 
with the characters before. This activity requires video 
episode with more than one or two characters
14. Picking up information (free note-taking)
This free-note taking activity can be based on 
characters, setting and plot. The class is put into groups 
with a specific task. Some groups make notes of any sort of 
information for particular characters and some collect
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information about setting and some about plot. Groups read 
their notes loud and those with same task exchange their 
papers. The activity can be expanded through combining all 
notes together to form a whole episode.
15. Remembering the words
This can be done with vision off and sound on or 
both sound and vision on. A sample list of key and 
functional words or phrases are taken out from the video 
extract and written on the board so that the learners see 
them before viewing. They are wanted to tick the words they 
hear. This should be done individually since conversation 
distracts the participants’ attention.
The teacher can expand the activity asking the 
learners to remember in what content, context and setting the 
words happen, that will result in oral production from the 
students.
16. Remembering the Preceding and Succeeding Words
A list of words or phrases are taken from the video 
extract that the student are familiar with. The class should 
view the segment at least once before the activity. The 
students are given the separate words and asked to listen to 
segment to write down the word that comes before or after it 
or both. The teacher can provide the words with options to 
pick and help more telling where or by whom the key words are
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made.
Example:1 (without options) 
Example:2 (with options)
live
live
a) don’t
b) want
a) with
b) in (London)
REPETITION
Repetition of sentences and patterns is a useful 
technique to improve oral fluency in, in both pronunciation 
and intonation. It is easy enough for teachers with little 
experience in using video. The teacher will feel more 
confident to use more comlex techniques later. Unlike a tape 
recorder or audio language laboratory, video presents the 
model sentences to be repeated in combination with visual 
clues. Few videos have captions and model sentences 
especially designed for repetition practice. For this 
reason, the teacher who will use the following technique 
should evaluate whether the language is suitable for the 
activity.
17. Pause button
Through a pause button, firstly, each sentence can be 
repeated by learners with frozen picture on video, and 
secondly, the learners may be responsive instead of repeating 
after each sentence. Thirdly, students can take the role of 
just reading or improvising the dialogue. The teacher can
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emphasize the pronunciation and extend the activity providing 
more exercises on the language use.
To repeat dialogues for pronunciation and memoriza­
tion practice or for grammar drills can make contributions to 
the students’ needs, expectations and satisfaction in 
Turkish EFL settings where the emphasis on grammar always 
exists. There are still several ways to extend and turn 
these into communicative activities. The dialogue can be made 
more interesting by using the names of the students for the 
characters in the dialogue. Relevant and factual elments 
that the learners are familiar with should be brought to the 
dialogue so that they can change it to make their own conver­
sation for free expression.
PREDICTION
Guessing, or prediction, is quite often used in 
some language skills. Video material is best suited to 
prediction activities. While receiving visual clues 
containing actual movement, gesture, facial expression, and 
paraiinguistic features about the characters on screen, 
learners try to predict what is going to be said. The clues 
come from the situation presented by the video material. 
What the learner will say is not directed or modelled by 
video. With the help of clues, the learners make predictions 
which are relevant to the situations. It may be necessary
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for teachers to know the students’ ability in language and 
provide questions for the students to focus on specific 
language features.
It should be kept in mind that starting video lesson 
with prediction through one or two key words is nice warm-up 
to stimulate the learners.
18. What Comes Next / Building Up Dialogue
To create a contest spirit and increase participa­
tion, the whole class can be divided into two groups to build 
up the dialogue orally as well as written. It can be done in 
pairs or in groups of three or four. The setting and context 
of the dialogue on the video sequence are well illustrated to 
the students. Instead of responding to a previous sentence, 
the complete dialogue is formed by the students themselves. 
Finally, the teacher lets the learners view and hear the 
original conversation to see how much theirs fits to it.
19. Creating dialogues
The students are put into pairs and are allowed to 
view the video segment vision only. The pairs are asked to 
create their own dialogues using visual information. They 
read their dialogues aloud and view the segment again with 
sound on and check it with theirs.
20. Straight and Reverse Prediction
This may work better with intermediate or advanced
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students and should be done separately. The teacher tells 
the students they will watch the end of a film and predict 
what happened before it. The same thing can be done to 
predict conclusions by allowing the students to view the 
beginning of the film. Any film to be used for this activity 
should have an interesting plot, an exciting climax, and a 
surprising conclusion. There should not be more than 4 or 5 
characters, so it will not be too comlex for the learners to 
follow.
ROLE PLAY
Role plays are popular activities in which many 
students can participate and interact with each other in a 
communicative way. Since they impersonate different charac­
ters and assume new personalities, they get rid of the 
responsibity for personal mistakes. Many English coursebooks 
contain skits or role-play based activities. They may require 
top much time and effort to act out in one class time. 
Everyone should understand the structure and vocabulary and 
analyze the setting of the play, the characters and the 
plot. One potential danger for using plays in class is that 
the adult learners may think role-playing is too juvenile or 
embarrassing, and they may feel they are not ready for role- 
playing without good preparation. It is necessary to create 
group spirit through meaningful and communicative tasks so 
as to overcome the problems.
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Video presents detailed scenes of communicative 
situations with characters and plot, so that all the learners 
are clear of what is required in a easy and short time. 
Lonergan (1984: 40) suggests a plan for using role-play based 
on video as follows:
21. Performance
Stage 1 Presentation of the scene on video (with guided 
viewing and comprehension checks as appropriate.) 
Stage 2 Replay of the scene on video, with pauses for 
predictive viewing
Stage 3 Replay of the scene on video; one or more learners 
takes a spoken role, replacing the voice of the 
speaker on video.
Stage 4 Learners make notes of vocabulary or structures 
required, and assemble any props or items needed 
for the role play.
Stage 5 Role play of a scene by learners (which can be 
filmed if a video camera is available).
22. Acting out and Roleplay
Although acting out and roleplay are often used as 
synonyms in language teaching, there is a distinction between 
them. According to Tomalin (1986), in acting out an 
exercise, students perform an existing script or a dialogue 
they have studied or watched on the video. On the other
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hand, a general situation may be given to students to perform 
in a roleplay exercise without necessarily giving the words 
to tell. They interpret the situation in their own way and 
make up their own dialogue related to the situation.
NARRATION
This is the most practical and easiest technique 
used in video class. It may present some disadvantages and 
problems. Learners are overloaded with a lot of information 
via visual and audiol clues video which may be quite
difficult to concentrate to keep in mind. It can be boring 
for the student to watch the whole sequence without having 
any pause. It can work better as a follow-up activity,
either as a group work or a written assignment. Various 
grammatical points , especially the tenses can easily and 
communicatively be treated in narration.
23. Narration of events
Serial stories like A Plan to Kill are well suited 
to this purpose. The series consists of many episodes each 
of which has a sub-plot connected with the main plot in the 
story. Once the learners are familiar with the characters 
and setting in the first episode, they can be asked to
narrate what happened in the previous section in the past 
tense and what is going on , or what will happen next before 
starting the new episode. This revision will make them ready
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for the next viewing. During the watching period in class, 
the learners can describe what is happening on screen with 
the sound off. To present the progressive continous tense 
with this activity may be an excellent way to teach grammar.
24. Writing a role play
This activity can be done better within the frame 
work of a project in which many students can work together 
cooperatively. As an extension of the video presentation, 
students are asked to script a role play which will involve 
stage instruction, characters, roles, and plot. They can act 
out it before their friends. To record their performance 
will stimulate them to be more active in video the lesson.
25. Completing the rest of the sequence
The video presentation of dialogues or serial 
stories can be the basis for writing, reading, speaking and 
listening skills in the same class. The task is done as 
follows;
Step 1 Students watch an interesting video story 
until the plot reaches its climax, and then the video is 
turned off. Groups are asked to write and complete the rest 
of the story using the clues they have had.
Step 2 Each group reads its own story to the class. 
This may lead to a discussion about which stories seem to be 
better and relevant to the part they have watched. Instead
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of completing the story freely, to limit it to what has 
appeared in the first part may turn the activity into an 
enjoyable contest that each group will be enthusiastically 
involved in.
Step 3 The rest of the story is shown so that 
the groups can see how their stories match the original one. 
Step 4 TA closing discussion about which is closest to the 
real one can be made after watching the whole film.
26. Filling the blanks
Lectures, interviews and news programs are very good 
materials for this purpose. A text is prepared on the basis 
of a video extract that the learners have watched. The text 
with deleted words is given to students to fill in. Deleted 
words should be content words or logic carriers.
27. Video split
The learners are divided into two groups. One group 
looks at a sequence with vision only and sound off. The 
second group listens to the soundtrack only, with no picture. 
Both groups should have enough time to watch and hear it at 
least twice. The groups are paired off, one listener with one 
viewer. The pairs reconstruct the film orally.
This activity may not be feasible because two 
separate rooms or places are needed for two groups with the 
different tasks of listening or viewing. Sequence with not
ill
more than five characters and with actions are apporiate for 
this activity.
28. Summary of movies
This is given to students as a project to be done in 
groups outside of class. The learners select a film to work 
on and present it to the class. The aim is to stimulate the 
students by encouraging cooperation and group work spirit 
among them to work on films. The presentation can cover the 
following details:
Guide for Summary of Film
The title of the film: ........................
The date: ....................................
The length: ....................................
The main characters:............................
Brief information about
main characters: ..............................
Producer: .....................................
Settings: .....................................
The theme of the film: .........................
Brief summary...................................
29. Video quotes
For especially long sequences, Lavery (1984) 
suggests the following technique: Quotations from certain
characters are selected and written on slips of paper.
Other slips of paper with the names of characters are 
prepared. The students work in pairs or small groups to
match them up. The sequence is played straight through so 
that the learners can listen for the quotations, and see if
112
their matching is correct.
30. Video Transcript
The students are allowed to view the video extract 
and then transcript of it is given to the class. The 
learners are told to skim over the text to find out the 
examples of the words like this, that, those, this one, that 
one and those that stand for visual images. They are simply 
asked to tell what the words refer to.
CONCLUSION
This chapter has attempted to introduce thirty 
learner-centred teaching techniques with video. Integrating 
them into lessons or syllabuses will provide enjoyable 
learning experiences. The activities are meant to prevent 
video from replacing teacher and enable the teacher to feel 
competent in handling the video equipment. The suggested 
activities rang from mechanical and tranformational ones to 
information gap and communicative ones. They can operate at 
the simpliest possible level and can be graded in parallel 
with the viewers’ level.
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CHAPTER 7
CONCLUSION
This research has attempted to introduce a model for 
using video effectively in Turkish EFL settings. The role of 
video has been discussed by dwelling upon its great 
advantages and benefits for language learning. Various video 
techniques based on teaching the language skills are 
presented. Procedures to be implemented in the video lesson 
are elucidated so that teachers can have a sample model to 
apply or adapt.
The idea behind applying video to teaching foreign 
language is based on the premise that teachers should be open 
to all innovations with the intention of promoting their 
teaching. This definitely requires teachers to be willing and 
progressive to learn the nature of technology so that they 
can appreciate its applications and benefits for language 
teaching and learning. It is the teacher’s constant 
responsibility to examine what can faciliate the processes of 
learning on the part of the learners. There is no doubt 
that technological innovations such as overhead project, 
slide projector, printing machines, TV, video and computer 
have contributed to teaching.
It is obvious that video has unique features. 
Combining the visual element with sound, video can make
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language more alive and meaningful. The outstanding aspect of 
video is its ability to present complete communication. 
Langauge learners view and hear the target language used by 
various characters in varied contexts. It can be used 
independent of the coursebook to present language or to 
extend the coursebook by presenting a certain amount of new 
language. As a supplementary material it can reinforce 
language forms and functions which the learners have already 
studied in their coursebook. Being a rich source of 
motivation, it can be brought into the classroom to provide 
variety introducing topics from the outside world. Teachers 
who teach ESP (English for Specific Purpose) may receive 
valuable help from video, and it can be a good source for 
teacher training.
Many universities in Turkey invested considerable 
amounts of money in purchasing video, and more than 85 percent 
of foreign language departments it. Nevertheless, this 
effective medium have become a white elephant in many 
language departments.
It seems that there is a lack of understanding about 
the nature of the equipment, and that the role of video 
in language teaching is misinterpreted. Video with live 
speaking characters and visible settings was thought to be a 
new excellent remedy for many problems. In actual classes, 
this ideal view has resulted in disappointed people.
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Teachers have the sense of losing their position and control 
due to the existence of video in class, and then they have 
gone so far as to lock the video room in order to prevent 
themselves from being the so-called slaves of video.
The missing point is that the successful, effective 
use of video presupposes the skillful application of certain 
pedagogical principles to teaching through video. This will 
provide a methodological basis to handle it. The teacher’s 
role is extremely important, because it is the teacher who 
has the major responsibility for creating a successful 
learning environment. To create this environment entirely 
depends on the availability of the appropriate video 
materials. Otherwise, it would be a daunting, if not and 
aimless effort to use it. Therefore, teachers should be 
provided with materials.
The teacher needs guidance to make effective use of 
video. A workshop or an intensive training session can be 
held to familiarize teachers with proper video techniques and 
lesson plans. Student-centred activities should be done on 
the basis of the four language skills, thus showing how the 
teacher can be flexible to shift one skill to another. 
One key point is not to apply the prescriptive methods and 
video techniques suggested by experts but to discuss how they 
can be fitted and adapted to the Turkish EFL settings. This 
will lead the teachers to identify the target group of
i16
learners, because fitting video into the language teaching 
situation is determined with the analysis of the learners’ 
needs and expectation of the whole program.
The lack of enthusiasm among teachers to use video 
can be explained with the view held for video. It is still 
regarded as a luxury which creates extra work. The 
preparation of a video segment for exploitation is an 
laborious task, but as long as one of the major concerns in 
language teaching is to maximize student participation and 
active involvement in lesson, video is a very powerful medium 
for dealing with language learning and its authentic use. 
The use of video materials may present difficulties, but 
these difficulties are not greatly different from those faced 
in other authentic materials. The difficulty that comes from 
its technical features can be easily overcome by training and 
familiarization with it.
It would be a mistake to assume that video is a 
solution to everything in language teaching, this idea is 
likely result in frustration. It is neither an approach nor a 
method, but it is only one resource among many materials. It 
does offer a good deal of opportunities for language teaching 
when effectively exploited. It can never replace the teacher 
but merely support teaching provided the teacher is fully 
aware of its potential uses.
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APPENDIX 1
Bilkent University 
Edebiyat fakültesi 
MA TEFL Program 
12 May 1990 
ANKARA
Dear Mr./ Mrs./ Ms.
As an MA TEFL student at Bilkent University, I am 
studying the development of an instructional model for using 
video effectively in the Turkish EFL settings for my thesis.
In response to a previous letter and questionnaire,
Mr. /Mrs....... of your department told me that you are
enthusiastic about using video in your classes. In order to 
understand the current use of video, I have been conducting 
interviews and giving questionnaire at BA, Prep and Service 
English programs in several Turkish universities.
I strongly believe that your feelings, ideas, 
experiences and suggestions about, this issue are of the 
highest importance. I regard your answers and comments as 
valuable contribution to my study.
I will be very grateful if you participate in my 
study. Would you please complete the enclosed questionnaire? 
For your convenience, I have included a stamped addressed 
envelope for you to return the questionnaire.
Thank you very much for the time and consideration. 
I would appriciate it if you return the questionnaire in the 
next few days.
Naci KAYAOGLU
P.S. Please feel free to write any comments and points you
think important or missed on the back of the questionnaire.
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Name:
University:
Department: (Prep, BA or Service English)
TEACHER QUESTIONNAIRE
Date:
Level:(at which you teach video: beginners, intermediate or advanced)
A. Please tick ( ) the proper one. Yes
1. Do you like teaching English through video? 1.--
2. Do you have enough videos for teaching? 2.-—
3. Do you have remote control with your video set? 3.--
4. Do you use a certain video package?(like Follow me) 4.--
If so, which ones: _________________________________________
No
5. Is the language on videos easy enough for the 
students to understand?
6. Are lesson plans available / already prepared?
5. ·
6. -
B. Please tick the column which best reflects your opinion.
Always Some- Never 
times
1. I watch the whole section before showing 1.----
it in the class.
2. I read the transcripts of the scenes before 2.----
showing them to students.
3. I view video without sound before showing 
it to students.
4. I select a new video sequence for each 
different lesson.
5. I give handouts about the video lesson.
6. I do group work during the video lesson.
7. I explain the grammatical points that come 
come up on the videos.
8. I use different videos in a semester.
9. My lesson plans are available/already 
prepared.
6.---- -----
C. Please rank the four skills in order of importance and emphasis 
for a video lesson (1= most important, 4= least important)
( ) listening
( ) writing
( ) speaking 
) reading
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D. Approximately how much time do you spend preparing for a ten minute 
video sequence before showing it to your students in class?
E. On the back of this paper, please list all the videos available 
for your cl assess.
F. Please tick ones you do in preparing a video lesson.
--- previewing
--- preparing questions
--- working on new and difficult words
--- reading the transcripts of the video sequence
--- preparing handouts for students
--- preparing key grammatical points to explain in the class
--- preparing activities like games, role play, skits
---  (others) please specify...........................
G. How much of the language on videos do you generally expect your 
students to understand?
--- almost of it
--- b)half of it
--- c)only the important sentences
--- d)a few sentences
--- e)only key words
--- fMothers) please specify.....
H. Chose the most important three items among the following 
for a video lesson.
) students’ level of English proficiency
) class size 
) qualified teacher 
) appropriate and interesting videos 
( ) teching techiniques 
( ) difficulty level of language on videos 
( ) quality of video set 
( ) remote control 
( ) textbook of video tapes 
( ) transcripts of videos 
( ) (others) please specify...........
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I. Please rank the following objectives for use of video in order 
of importance. (1= most important 8= least important).
) to familiarize students with authentic language 
) to provide communicative activities 
) to provide variety at all levels 
) to motivate students with interesting videos
) to teach grammatical points
) to teach culture
) to review the language taught in previous lesson. 
) to teach vocabulary 
) (others) please specify.
Thank you very much for your interest and assistance.
Naci KAYAOGLU 
Bilkent University
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APPENDIX 2
STUDENT QUESTIONNAIRE
Dear Students:
This questionnaire is designed to learn the current use of 
video in Turkish EFL classes. I regard your answers as valuable 
contribution to my study, and they are of the highest importance 
to diagnose the negative and positive effects of video in class.
I will be very grateful if you complete the questionnaire.
Thank you very much for your interest and cooperation.
Naci KAYAOGLU 
Bilkent University
University: Date:
Level: (beginners, intermediate, advanced)
A. Please tick ( ) the column which best reflects your opinion.
Always Sometimes Never
1. I enjoy video lessons. 1.------  ------- ----
2. I ask questions about the video 2.------  ------ ----
sequence in class.
3. I feel comfortable in video class. 3.-----  ------- ----
4. We play games in the video lesson. 4.------ ------- ----
5. We do group work in the video lesson.5.------ ------- ----
6. We do pair work in the video lesson. 6.------ ------- ----
7. The language on videos is easy for 7.------ ------- ----
us to understand.
8. The videos we watch in class 8.------ ------- ----
are interesting.
9. The video sequences are too long. 9.------ ------ ----
B. Please rank the four language skills in order of emphasis and 
benefit in your video lessson.(1=most important,4=least important)
( ) writing 
( ) speaking
( ) reading 
( ) listening
C. How much of the talking is done in video lesson by---- ?
a)the teacher % ----  b) students % ---  c) on the video %
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D. Chose the threee most important items among the following for
a video lesson.
( ) interesting videos 
( ) class size 
( ) qualified teacher 
( ) difficulty level of 
language on videos
( ) textbooks of videos 
( ) enough knowledge of grammar 
( ) enough knowledge of vocabulary 
( ) quality of video set
E.Please tick the ones you think the teacher should do or should not 
do in a video lesson.
Should do Shouldn’t do
1. explain all the new words 1.·
2. tell what will happen before watching 2.· 
the video.
3. play the video several times until 3.· 
we understand.
4. give the trancripts of the video 4.-
sequences before we watch them.
5. explain the grammatical points that 5.- 
come up on videos before we watch them.
6. play the whole video without stopping. 6.-
7. write the questions about the video on 7.- 
the board.
F.Please rank the following benefits and objectives for video lessons 
in order of importance. (1=most important, 8=least important)
( ) to learn the culture of English-speaking countries 
( ) to learn new grammatical points 
( ) to increase my vocabulary
( ) to review the language taught in other lessons 
( ) to watch and listen to real language 
( ) to improve speaking ability
( ) to sit in our chairs comfortably and just watch videos 
( ) to take notes
( ) others (please specify)-------------------------
G. Do you think that video should be used with beginners?
a ( ) yes b ( ) no
H. Please write three things you do not like about video lessons.
Please feel free to write any comments or ideas on 
the back of this paper in Turkish or English.
Thanks again for your time and valuable help.
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APPENDIX 3
Bilkent niversitesi 
Edebiyat Fakltesi 
MA TEFL progarm 
12 March 1990
Dear Mr./Mrs.
I am an MA TEFL student at Bilkent University. For 
my thesis, I am studying the development of an instructional 
model for using video effectively in the Turkish EFL 
settings.
I will be very grateful if you return this 
questionnaire back to me in a stamped addresses envelope.
Thank you very much for yur help and interest.
Naci KAYAOGLU
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QUESTIONNAIRE
University: (Heads of Departments)
Department: (Prep, BA or Service English) Date:
SECTION A 
Please mark the proper one.
1. Do you have video set in your department?
a) yes b) no
(If your answer is no to the previous question, please return the paper 
back to me, otherwise continue with the following).
2. How long have you had the video set?
a)3 year b)5 years c)more (please specify)---------------
SECTION B
3.1s video used for teaching purposes by teacher in classroom? 
a) yes b) no
4.1s there separate video class in the syllabus?
a) yes b) no
5.How many hours of video are used in class?
6.1s video used to teach?
Yes No Yes No
1.writing skill ----  ----  2.reading skill ----  ----
3.speaking skill ---  ----  4.listening skill ----  ----
7.Which videos are used?
a)USIS b)Comercially prepared c)British d) others(explain)
8.1s textbook used to accompany video?
a) yes b) no
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9.If so, Please specify.
SECTION C
10. Is video used only to watch movies?
a) yes b) no
11. How many times do students watch movies a month?
a)1-2 b) 3-4 c) 5 and more d) none e)(explain)
12. How do you consider your use of video?
a) as a supplementary related to any course
b) as suplementary not directly related to any course
c) as a major component of the syllabus
d) as a minor componenet of the syllabus
e) as an educational material for fun.
f) (others) please specify ---------------------------
13. Would you please provide me with the names of teachers who use video 
in their classess.
Names Address and telephone numbers
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RESUME
I was born in Çaykara, Trabzon in 1964. After 
completing my secondary education in Samsun. I finished the 
department of English Language and Literature of Atatürk 
University in Erzurum in 1986. I have worked as a teacher of 
English in Karadeniz Technical University since then.
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